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The purpose of this study is to identify techniques that could be developed into a
resource for counselors and other professionals who assist college students in dealing
effectively with adversity. In a series of four surveys, 200 people were asked to
participate. These included professional counselors and ministers both on and off
campus, as well as directors in Student Affairs, such as those in student support services
and student life. To accomplish this, questionnaires were developed to identify and allow
for tabulation of the counseling techniques most commonly used for students dealing
with adversity by those working with college students.
To develop that instrument, this study was divided into four phases: Phase I
consisted of identification of the technique pool by reaching out to the professionals for a
list of techniques they regularly used to help college students effectively deal with
adversity. Twenty-three were returned out of 41 surveys sent. Phase II dealt with
technique validity evaluation by taking the top techniques from Phase I and rating them
in regard to relevance. This was achieved from a group of college professors who
regularly train counselors. This list consisted of four categories: 1) transition, 2)
academics, 3) social life, and 4) finances. Eight of the 15 surveys that were sent were
returned completed. Phase III was a test/retest submitted to a group from Phase I who had
not been previously contacted. This technique of reliability evaluation measured whether
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they chose the same answers over a period of time. Twenty of the 35 surveys sent were
returned. Finally, in Phase IV classified as survey administration and data collection, the
updated survey was sent to the remaining members of the group in Phase I who had not
been previously contacted. Fifty-three of the 109 surveys that were sent were returned.
Phases I-III were devoted to developing the survey instrument. Validity and reliability
measures were established, and the final version of the instrument was administered to
practicing professionals. Data from Phase IV were tabulated to identify (1) the most
commonly and frequently used counseling techniques for college students dealing with
adversity, (2) techniques seen as most effective for students dealing with each of the
adversity categories, (3) techniques seen as turning points within each adversity category,
and (4) whether or not techniques were recommended the same or differently based on
the respondents’ years of experience.
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CHAPTER I: INTRODUCTION
People in the United States and all over the world face a tremendous number of
stressors. School violence, especially among adolescents and young adults, has been
happening for years, and more recently as seen at Virginia Tech, Sandy Hook, Florida,
and Marshall County, Kentucky. Bullying occurs in schools and in the workplace. People
are being targeted as they pursue both relaxation and recreation in places such as
concerts, theaters, ballgames, restaurants, and parks. Even the recent occurrences in
Texas where a gunman shot members of an unsuspecting congregation, and in South
Carolina where an individual sat in on a Bible study with a group of people and then shot
them, show those seeking fellowship and worship in churches may not be safe anymore.
Sudden natural disasters like tornados, floods, hurricanes, earthquakes, and volcanic
eruptions are seen on the news in what seems to be a more frequent pattern. Facing
adversity from situations out of one’s control such as illness, floods, fires, car accidents,
death, divorce, and terrorist events brings confusion, stress, sadness, and loss of one’s
sense of security. These traumatic events seem to transcend age and cultural differences
as well.
In addition to the stresses mentioned previously, college students have struggles
that are unique to them as they begin a transition to new environments, expectations, and
changes to their comfort zones. Leaving home and adjusting to a new place, attending a
different type of school, and meeting new people are exciting but may be traumatic at the
same time. Later, students may wonder if they will make it to graduation and may face
the hard choices of whether to drop out early. These hard choices may result from
academic problems, financial stressors, being a member of a high-risk population, living
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in poverty, and being members of underrepresented groups, to name a few of the
obstacles. The fears that all groups of people, including college students, face can be
tremendous; therefore, knowing how to positively cope with adversity becomes a matter
of critical importance. Parents, teachers, counselors, ministers, and educational leaders
can all benefit from understanding these situations in order to better serve people who
need their services.
Guiding people and students in general toward being able to feel optimistic, and
their subsequent ability to find a way to cope in the midst of their own adversity, might
serve to be a type of “life raft,” or rescue, for them. In turn, as these students become
more resilient, they may be able to help those persons surrounding them who are going
through similar situations as well. Data gathered from these different populations may
provide insights and solutions to help students be more successful in their personal lives,
at their work, and with their education. The insights obtained from persons who work
with these students and who are able to give valuable information as they complete
surveys may help the researcher discover different factors that may impact an individual
student’s abilities to find positive ways to deal with adversity. This important information
may then help to enable them to be successful in many areas, as well as being able to
have a sense of continued hope and well-being.
Significance
This study seeks the opinions of trained professionals in order to identify the key
factors that enable college students to successfully deal with adversity. The identification
and use of these factors may help both the students and those who work with them. While
many people are able to be resilient when faced with disasters and trauma, some may
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have severe reactions depending on certain specific risk factors (Gard & Ruzek, 2006;
LaGreca, Silverman, Vernberg, & Roberts, 2002). Some of these risk factors may include
(1) personal injury, (2) level of physical destruction, (3) level of caregiver support, (4)
loss of immediate family members, and (5) relocation from home and community (Green,
Korrol, Grace, & Vary, 1991; Jones, Fray, Cunningham, & Kaiser, 2001; Weems et al.,
2010).
As we identify factors that can both help and hinder students when they are
dealing with adversity, we can begin to look at not only how they influence students, but
also what those who work with them can do to assist them. As students and leaders focus
on and cultivate positive factors while dealing with adversity, they may reduce the impact
of the negative factors. This balance can in turn help students not only in the present, but
also enable them to feel a sort of peace as they anticipate their ability to positively deal
with adversity in the future.
Reifman (2011) suggested that college students may experience at least four
major stressors, including transition from high school to college, academics, social life,
and finances. Transition to college may include leaving the family home and going to a
new place, which may cause students to be both excited and apprehensive. Academics
stressors may include being at a new school with new and different types of tests, and
students will have to make certain grades while beginning their career preparations.
Social life may include meeting new people and forming new relationships, both
romantic and otherwise, and is an area that students will be dealing with. Finally, some
students may struggle as they deal with finances which can include supporting
themselves while at school through scholarships, work, and even outside funding.
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Guiding Research Questions
1. Which techniques within the four areas identified in the literature as related to
successful transition, academics, social life, and finances do those who
provide counseling services to college students suggest most often?
2. Within each of the four areas, which techniques do those who provide
counseling services to college students believe are the most effective?
3. Within each of the four areas, which techniques do those who provide
counseling services to college students indicate have led to a positive turning
point for students dealing with transition, academics, social life, and finances?
4. Are there differences in how often techniques are suggested by those who
provide counseling services to college students based on their years of
experience?
Rationale for the Study
The mental health field has extensively researched personality disorders and
treatment. However, less research has been done on individuals’ ability to overcome
obstacles during adversity in a seemingly chaotic environment. This study seeks to
understand what factors are most influential in helping students who currently are, have
been, or may in the future experience adverse situations. Their experiences and records
may provide insights into how outside factors, individual characteristics or behaviors,
and/or faith impact students’ abilities to positively deal with adversity.
Building on previous research, the researcher explored information gathered from
those who regularly counsel students. Their knowledge of this information about the
students’ past and present experiences is used to see whether, and how, students are able
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to positively deal with adversity. Also, the researcher seeks to determine if those who
work with students feel faith is a factor influencing their perspectives, why some people
are optimistic in the same situation while others are not, and how a variety of educational
leaders can provide resources that help students successfully deal with adversity.
Thus, the purpose of this study is to seek the opinions of trained professionals to
identify the key factors that enable college students to successfully deal with adversity.
The identification of these factors should enable professionals to help students and those
who work with them by using this information as a specific tool. Then, the effective use
of this tool should help both the students and those who counsel them. In order to
determine why some students are able to be optimistic when experiencing adversity and
others are not, I examine what factors enable people to deal with things in their lives
when they are in chaos. Therefore, the central research question that intrigues the
researcher is: What are the key factors that enable college students to successfully deal
with adversity?
Support for the Study
The research related to what students are currently dealing with and,
subsequently, the students’ abilities to successfully overcome adversity is varied. When
looking at information about what a group of Harvard University students were dealing
with in their campus life, a list of their top five reasons for dropping out of college was
explained (Purnell, 2011). The study resulted in the following list: money concerns, poor
preparation, outside demands, too much-too fast, or having feelings of just being another
number in a big sea of people.
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Counselors use many different theories and techniques when dealing with an
assortment of people in various adverse situations. Byrd and Erford (2014) referred to
persons as using the Existentialist approach when dealing with those affected by gang
life. They attempted to help the students recognize their own abilities and resourcefulness
in escaping that life. When they can see their own ability to be resilient while facing
adversity, they can then make positive decisions in their lives no matter what they are
dealing with. This has surfaced as a real need for students to be able to achieve success in
both the present and future. Resilience also may be promoted by using protective factors.
Such things as extracurricular activities, receiving mentoring services, having a caring
adult role model, having their activities supervised, and being involved with their family
are all helpful. Having good peer relationships, being able to communicate their problems
in an open manner, and increasing their academic performance can all benefit students
when faced with difficult decisions as well. These factors can contribute to increased selfesteem and can increase their sense of belonging (Sharkey, Shekhtmeyster, ChavezLopez, Norris, & Sass, 2001). These factors are necessary, and researchers can inform
students of this in order to benefit students as well as those who deal with them.
U.S. News and World Report (2014) has suggested that possibly one in three
college freshmen do not come back to school the next year. Some of the listed reasons are
problems going on with their families, their struggles academically, and just being lonely.
If these factors can be successfully addressed, the researchers feel they can aid in student
retention.
In summary, information in this chapter explained that many people including
college students, may deal with different types of adversity; and perhaps by gaining
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insight from trained professionals who regularly counsel them, positive coping factors
will be revealed. Chapter II consists of both a review of literature on the topic of
adversity and how it has been dealt with in the past by a variety of groups, as well as
suggestions by others on ways it has been dealt with successfully.
Definitions
Adversity – For the purpose of this study, adversity is defined as the experience of a very
difficult or distressful situation. Brought to light by the long-time researchers on
adversity, Weihenmayer, Stoltz, & Covey (2010) conveyed in their book, The Adversity
Advantage, the simple fact that adversity can be one of the most potent forces in life.
They suggested that adversity can shape a person’s character, can help make priorities
clearer, can help to define paths, and it quite possibly can fuel greatness. The authors
shared that oftentimes people face different adversities every day and define them as
ranging from minor hassles to major setbacks and challenges, while even becoming at
times major tragedies. Additionally, in regard to the basic human condition, everyone has
heard of people dealing with adversity almost daily in the news in situations that are
distressing, confusing, chaotic, and at times dangerous. Many of these situations involve
the necessity of attending to them quickly, or at least giving them serious attention and,
as the need arises, for crucial and/or decisive action.
Hope – For the purpose of this study, hope is defined as an optimistic attitude in the
present or future despite the situation. It has long been viewed as an optimistic attitude of
mind that is based on expecting positive outcomes related to events and circumstances in
one’s life or the world. People can want something to happen or be true and think that it
could happen or be true. It also can be viewed as a belief, desire, expectation, or having
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faith in the future. The Bible says that hope can give us strength, courage, and boldness.
“Be strong, and let your heart take courage, all you who hope in the Lord” (Psalm 31:24,
The New American Standard Version). It also suggests that it gives us protection.
“Behold, the eye of the Lord is on those who fear Him, on those who hope for His lovingkindness” (Psalm 33:18, The New American Standard Version).
Resilience – For the purpose of this study, resilience is defined as coping, adapting, and
bouncing back during and after facing adversity. This definition by the American
Psychological Association (2017) explains adapting in the face of adversity, trauma,
tragedy, threats or stress, family/relationship problems, serious health problems, or
workplace and financial stressors.
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CHAPTER II: REVIEW OF THE LITERATURE
Introduction to Counseling
Since the beginning of time, people have had the need to have someone listen to
them, understand them, and guide them when confronted with situations they were either
not familiar with, or perhaps when they found themselves at a crossroads. This has taken
place with family members such as parents and grandparents who pass their own learned
wisdom on to their children and grandchildren. People also have sought wisdom and
advice through counseling from their pastors and priests for many years. Teachers have
sought to help their students not only with academic matters but with social and personal
matters as well. In the late 1800s a German neurologist named Sigmund Freud developed
a theory called psychoanalysis. He was followed by others such as Alfred Adler, Carl
Jung, B. F. Skinner, and Carl Rogers who had their own theories about helping people.
The term counseling arrived on the scene in the 1950s after the second World War
and became more widely used in the 1960s. Counseling theories and techniques continue
to evolve. Several organizations have been formed throughout the years. In 1952, the
National Vocational Guidance Association, the National Association of Guidance and
Counselor Trainers, the Student Personnel Association for Teacher Education, and the
American College Personnel Association met for the first time. Later, they joined to
become the American Personnel and Guidance Association in order to have a larger
combined voice. In 1983 the name changed to the American Association of Counseling
and Development, and in 1992 they changed their name to the American Counseling
Association. There are many types of branches within this organization which are more
specific to the type of counseling they provide. Examples of the different branches
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include School Counseling, Family and Marriage Counseling, and Pastoral Counseling
(American Counseling Association, 2017)
Brink (2010) encouraged those who are in a season of discontent to work to
change by having conversations with others regarding their situation, while performing
certain exercises to help them look at where they are and where they want to be. This
explains how a person may have to view his or her situation through another’s
perspective and/or perform a series of activities in order to move forward after a
significant change occurs. It is possible that this can be understood even more by
researching students and those who work with them in school settings and using both the
perspective of the students and their leaders.
Responses to Adversity
Brunkhorst (as cited in Cornasta & Macastat, 2013) suggested that adversities are
a part of living, and people choose the way they react to each adversity in their own lives.
Sometimes it may seem senseless, unfair, painful, and beyond a person’s control to
prevent, but they usually come into peoples’ lives for a reason. They can then choose to
learn valuable lessons from each adversity they deal with. It is also suggested that the
more difficult the adversity, the more valuable will be the lessons offered.
Stoltz (1997), who has done extensive research on the topic of adversity, shared
the story of one man who was part of a group of climbers on Mt. Everest. After a
ferocious storm and against all odds, the man survived even though other climbers
perished. The man, Beck Weathers, had an element deep within him that no one had
accounted for. Stoltz later suggested that sometimes life can be like mountain climbing
and success in people’s lives “can be defined as the degree to which one moves forward
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and upward, progressing in one’s lifelong mission, despite all obstacles or other forms of
adversity” (p. 5). Stoltz further explained that it is human instinct to ascend in their own
race against the clock and in striving to see their own individual mission accomplished
with whatever time they have available. Additional pronounced examples are of people
who have had cancer and have seen it go into remission, or they have been involved in a
situation where they should have died but did not. Stoltz identified these types of people
into three categories: The Quitter, the Camper, and the Climber. The success from each
type of person is evidenced in their lifestyles, work, relationships, language, response to
change, contributions, and capacity for adversity that can be somewhat related from their
descriptive names.
Hope in Adversity
Hope has been viewed as an optimistic attitude of mind that is based on expecting
positive outcomes related to events and circumstances in one’s life or the world. People
can want something to happen or to be true and think that it could happen or be true. It
can also be viewed as a belief, desire, expectation, or as having faith in the future. Snyder
(as cited in Barron, 2007) viewed hope as cognitive and described hope as “a positive
motivational state that is based on an interactively derived sense of successful: a) agency
(goal-directed energy), and b) pathway (planning to meet goals)” (p. 250). In Snyder’s
view, hope is informed by emotions but allows people to be resilient in spite of negative
emotions.
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Resilience in Adversity
Understanding the nature of adversity and the resulting human reactions of stress,
anxiety, and feelings of hopelessness helps us value the sources of help available through
our professional counseling agencies. When people seek help to know how to work
through their adversities in healthy ways that instill in them the skills to find hope and to
be resilient, they have taken a first step in self-care. While life struggles can happen at
any point in our lives, they are particularly pronounced during times of significant life
events. Moving, starting new jobs, love relationships, deaths, and educational transitions
like college can all be times that are highly stressful and fraught with anxiety.
Looking at resilience from a totally different perspective, Chamorro-Premuzic and
Lusk (2017) reported that there may be a dark side of resilience. Resilience is usually
construed as a positive trait, or capacity whereby people are able to successfully deal with
adversity and go on during and after they experience problems. But, could this happen to
be the extreme? Could continual adapting be a bad thing? Sandburg and Grant (2017)
suggested that if people are able to push through and adapt too often, it may make them
put themselves in bad situations, become overconfident, and frustratingly strive for things
truly beyond their reach. Additionally, the authors looked at the fact that many people
continue staying in a job where they hate what they are doing, and/or their supervisor, but
they just stay with it anyway even though they are unhappy. Last, the authors pointed out
that people who continue dealing with adversity in the long term can possibly get a
superhero complex, or just keep persevering despite being blinded to the real facts so
much that they cannot even see their own weaknesses, nor try to improve them.
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Changes in Response to Adversity
Is reaction to adversity static or does it change over one’s lifetime? Whether
people react to adversity the same way throughout their lifetimes was studied by Burns
and Seligman (1989) at the University of Pennsylvania. They found that the way people
talk about and respond to adverse events generally seems to stay stable over their entire
lives. The researchers found this by actually analyzing older persons’ diaries and how
they responded to adversity throughout their lives. This longitudinal study examined
people’s insights recorded in the diaries over a period of 52 years. Burns with Seligman,
who has been a long time promoter of positive psychology, additionally suggested that
people who are optimistic, as opposed to pessimistic, not only perform better at various
activities but live longer when they incorporated this mindset into their own when
relating to adversity.
Dweck (2007), a well-known author and researcher who has studied emotional
development for many years, suggested that it is a person’s mindset that determines how
they deal with most things, including adversity. Looking at things through a fixed
mindset versus a growth mindset makes a huge difference in one’s outlook. She also
previously studied girls’ and boys’ responses toward criticism and dealing with adversity.
In both cases girls listed their responses as being generally permanent over a period of
time, while boys suggested their mindsets fluctuated.
Factors Related to College Students and Adversity
Colleges and universities are seeing the need to find out how to take better care of
their first-year students and as a result see better retention rates. Related to this, one study
chose to look at emotional intelligence. The researchers sought to obtain information
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through viewing students in an online course. They looked at things from the students’
perspectives as to why they left school prior to finishing their degree. One difficulty they
reported was that some students had so much going on all at one time that it was hard for
them to handle it all. For example, it was hard for students to keep being motivated
academically when they were worried about finances, social situations, and other
demands of their academic and social life on campus (Mills, 2016).
Gross (2017) coined the term “break away” students to describe those who escape
from circumstances that might stop them from being able to develop many of their true
abilities. These were students who were able to overcome the financial complications of
low socio-economic family backgrounds and other aspects of poverty. Universities
working with students to help them qualify for and locate funding resources and to
engage them in support services offered on campus were ways suggested to help students
pull away from distractions and focus on success. “Lasticity” was a term also coined by
Gross that describes a type of resiliency students have who succeed against all odds and
data predictions. These students demonstrate abilities to be hit with adversity, recover in
healthy ways, and stretch themselves to continue to achieve.
Students can respond to adversity in different ways depending on social and
cognitive factors. Masten and Tellegen (2012) studied the resilience of young people at
the University of Minnesota and highlighted the thoughts of Garmezy, who is lauded as
the grandfather of resilience theory. Their results using the Competence Longitudinal
Study showed young people who seemed to be resilient had a lot in common with other
successful peers who experienced less adversity over a period of time. High-quality
relationships with their parents and other adults, and good cognitive and social-emotional
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skills, were found to be factors that helped bring about these results. Youth without these
skills and support systems had much more stressful experiences.
Emotional Awareness
To continue the discussion of factors that affect resilience and response to
adversity, a look at emotional awareness is appropriate. Arguedas, Daradoumis, and
Xhafa (2016) sought to see how the role of emotional wellness can relate to the students
as well as their teachers. These researchers found that there was a strong correlation
between a person’s emotional awareness and their learning outcomes during the actual
learning process. In 15 sessions of learning in an introductory high school class using a
collaborative learning strategy, students were divided into two groups labeled
Experimental and Control. The experimental group was given feedback and insights into
their actual state of emotions while experiencing the learning process, but the students in
the control group did not get this same information. While in these sessions, the two
groups were asked to self-report their actual state of emotions, then receiving feedback
from their teachers.
The results of this study were two-fold: first, regarding motivation and
engagement, and second, regarding self-regulation. High levels of motivation and
engagement occurred in both groups when they experienced positive emotions such as
joy, satisfaction, and happiness. However, when their emotions were negative like being
sad, anxious, or feeling really frustrated, the control group seemed to be less motivated to
finish what they were doing. At times, the control group acted bored and not as confident
in themselves. The experimental group was different, though, in that they seemed to be
more interested in their activity and scored higher than the control group. This group also
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gave their opinions and suggestions and kept themselves engaged throughout all their
learning endeavors. In regard to self-regulation, the control group once again scored
lower in areas like timeliness, making changes in their own demeanor with positive
behavior, and creating and sharing knowledge. The experimental group also scored
higher in these areas, and it seemed to help them be more interested in working as a team.
It also influenced their effectiveness in regard to developing a better outcome with their
own perception of activity learning. The teacher had to be more of a support to the
control group, while the experimental group was able to deal well with conflict within the
group with just the emotional support from their teacher. As predicted by the researchers,
the report suggested that attitude and feedback given to both groups by the teacher were
main factors in the entire process. Ultimately, being more aware of one’s emotions
seemed to help students be able to understand and better process their situations. This
also can help them change their own behaviors and make them more motivated with selfregulating, thus producing better results. Teachers and other educators can learn from this
study, if they help their students work through their emotions with their support, they will
truly be able to keep going longer because they are better equipped and therefore able to
finish successfully. Self-regulation, motivation, and engagement are all deep areas of
research and interest in postsecondary settings, as they have implications related directly
to student success and persistence to graduation.
Effect of Faith in Adversity
Faith is another aspect of students’ lives that can factor into their responses to
adversity. Based on his many years working with young people in the Teen Challenge
program, Batty (2005) wrote about his life experiences using both the Christian faith
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perspective and the apostle Paul’s perspective. Along this same vein, in the book of the
Bible titled in her name, Ruth finds strength after the loss of her husband, brother-in-law,
and father-in-law with the help of her mother-in-law. The implication for this includes
Ruth actually making the choice to look to the future and its opportunities because of the
leadership of a respected family member. These Biblical examples of faith leading
action, and of trusting so deeply that one can chart a path believing all will be well, are
very important to Christians. Students who have attended churches with their families
and follow the teachings of the Bible might look to these examples as guides for their
own worries and decisions.
On campuses throughout the US students attend Campus Ministries for every
imaginable religion and denomination. Some examples include the Newman House
Catholic Ministry, the Baptist Campus Ministry, the Episcopal College Fellowship, Chi
Alpha, New Life Campus Ministry, Lutheran Campus Ministry, Jewish Israeli Cultural
Club, and Campus Outreach Ministry, just to name a few. These many campus ministries
show the demand by college students for connections to their faith for many reasons,
including the need for a place of refuge and working through troubles they may be having
in their lives. In addition, many of these religious establishments have dedicated ministers
or counselors who are available to students who need support, guidance, and direction.
Raftopoulos and Bates (2011) wrote an article about what they observed in
Australia when studying adolescents. They suggested that it helps students in coping
when they know that they are not alone. They also suggested that spirituality plays a
major role and is explained as a very important coping tool. Other authors’ research also
has found that religion could provide beliefs about the person and their world (Pearce,
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Little, & Perez, 2003). They listed three key characteristics of adolescents who seem to
have lower anxiety levels. They included a focus on the future and faith that life is
growing toward a positive direction, believing that life has meaning and purpose—
existential and perceiving their life could be positive and fulfilling.
Effect of Culture on Response to Adversity
Culture is another factor that may affect how people respond to adversity.
Consoli and Llamas (2013) looked at relationships between Mexican and American
cultural values and the resilience of Mexican American college students. During this
study, the researchers asked questions about what cultural values the students described
as contributing to their ability to overcome adversity, and how their cultural values
related to resilience. They also explored whether their cultural values such as traditional
gender roles, family habits, and religion seemed to predict whether they were able to be
resilient when faced with adversity. There were 124 participants, with 30% being men
and 70% women. Each person completed a self-report questionnaire on resilience and an
additional one with the Mexican American Cultural Values Scale compiled by Knight and
associates (as cited in Consoli & Llamas, 2013). Upon the completion of both the
quantitative and qualitative questionnaires, the results were compiled. The results
showed familism/familismo to be a strong predictor of resilience and a recurring theme.
Respect/respeto and religiosity/religiosidad were shown to be more a part of the process
of overcoming adversity instead of a predictor, while traditional gender roles did not
serve as a predictor. Perseverance seemed to be something very important in their culture
too and could be construed as enduring, or just being able to keep going, which also
describes resilience. Finally, while many were proud of their heritage, it did not seem to
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have anything to do with whether they were able to more successfully deal with adversity
than any other specific culture.
Grief as Adversity
One specific type of adversity that some, but not all college students, face is the
loss of a parent. While loss of a parent can be painful anytime, losing one during a
specific time in a child’s development might perhaps have even more consequences.
Murrell, Jackson, Lester, and Hulsey (2017) looked at this topic in their study on
psychological flexibility and resilience. They used participants who were adult
undergraduate students at a large university in the south central region of the US who had
experienced the death of a parent before they turned 18. The researchers used various
components within this topic, such as relationships between bereavement-related distress,
experiential avoidance (EA), values, and resilience. What they specifically found was that
there was a correlation between students who reported higher levels of experiential
avoidance and bereavement difficulties. This occurred even though they attended the
funeral of their parent. The researchers also found that this avoidance could make grief
even more complicated than if the student had tried to process it. It could affect how they
understand loss and, in turn, proper adjusting (Murrell et al., 2017). Similarly, Sandburg
and Grant (2017) addressed coping with loss, saying one of the important first steps is to
address the elephant in the room. Friends, family, co-workers, teachers, bosses, and
others want to be helpful and show compassion but many times do not know what to say
or do, so they do nothing. Students and others can always benefit from empathy and care
during these times. Also, when tragedy is experienced on campus, students need
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resources available to them to be able to talk about their feelings and fears and get help
from professionals to sort through their feelings.
Effect of Genetics on Response to Adversity
Genetics also may play a role in the predisposition of how young adults respond
to stress. In a study done by researchers in South Korea (Kang, Kim, Song, Namkoong,
& An, 2012), they looked at the genetic influence of catechol-O-methyltransferase
(COMT) and brain-derived neurotrophic factor (BDNF) gene polymorphism on resilience
in healthy college students. These researchers started with the premise that different
people sometimes react very differently when they face similar stressors. Some are able
to successfully cope with adversity, while others can develop abnormal behaviors and
mental illnesses. The researchers suggested that it is possible that these differences in
ways of coping could be the result of each person’s individual vulnerabilities and
strengths, suggesting that resilience could be genetically determined. The researchers
pursued the fact that COMT has a major role in the inactivation of dopamine, which can
be a factor in persons dealing with anxiety and depression. BDNF, which is an important
regulator of the mesolimbic dopamine system also could have an influence on how a
person successfully deals with adversity. It also has an important role in how stress
influences a person’s brain function, especially when looking at psychopathology and
normalizing defects. The five researchers had 339 healthy Korean college student
volunteers and, after a few exclusions, took data from 321. Participants gave blood
samples and completed a self-report questionnaire. Test results from the females reported
no recorded main effects of COMT or BDNF on resilience. The males, while taking into
consideration effects of age, were found to have a main effect influence from the COMT
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gene polymorphism on resilience; with the BDNF, there was no significant main effect
found. This study may have some implications for how best to treat college students
suffering from stress from a genetic standpoint.
Four Overarching Themes of College Students and Adversity
Transition from High School to College
Transitioning from a school structure that has been familiar for 13 years to an
institution of higher education is the type of change that can be extremely hard for young
adults. College students may deal with one or more of Reifman’s (2011) identified four
major stressors at various times within their educational experience. The stressors include
transition, such as leaving their family home; academics, which can include tests, grades,
and career preparations; social life, including relationships, both romantic and otherwise;
and dealing with finances, which could involve several different aspects related to their
education.
The research related to what students were currently dealing with and,
subsequently the students’ abilities to successfully overcome adversity, was varied. The
transition from high school to college for many students can be stressful, and while there
can be positive stress and excitement in the move, it can be very hard at times for others.
Learning to positively cope with all the aspects is important. Himmel (2015) conducted a
study examining at what healthy students looked like and their associated behaviors and
found several interesting results. From the 157 students surveyed, they found that
optimism seemed to help predict not only their resilience, but also their interest in more
training and education in a particular area. Yazedjian, Toews, Purswell, and Sevin (2007)
found when researching their students, parental, peer, and institutional support, along
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with campus connections, all helped with their transition to a new environment. Positive
parental support included letters, packages, phone calls, and helping with finances. Peer
support was seen as helping with social life and academics in order to keep a balance
between the two. Both the atmosphere/culture of the institution and supportive
relationships students develop contributed to successful transition from high school to
college. Campus connections helped with student adjustment through programs and
organizations, classes, in the dorms, and in various scheduled campus events (Yazedjian
et. al., 2007).
Hirsch (2010) suggested that minding the gap of transition between high school
and college is important. Students may find that finances, lack of preparation, and not
being a good fit may influence their transition and overall college experience. She
suggested that high schools need to do a better job of preparing the student, while
colleges need to take better care of them when they first get there. It also was suggested
that, while college students need proper preparation and help from others after they are
there, they also need to accept some of the responsibility of this new experience in their
own preparation and assimilation. Part of accepting that responsibility is seeking the
advice and help of mental health and counseling professionals when students realize they
are suffering from stress, anxiety, or depression.
Hirsch (2010) also reported students are sometimes afraid to reach out to their
professors for help, even though the professors have made it clear that they are available.
First-generation college students are especially guilty of that. Several universities and
other groups have suggested new ways to help with transition and success for college
students. New York City University helps students starting at admission to make an
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education plan and get connected with faculty and staff for help. Northeastern University
has a very structured full-time program, which is accomplished over a year-long period to
help students be successful and also offers an internship. The Posse Foundation has a
group of students called a “Posse” to help new students by mentoring them in high school
to get them ready for their college experience. This working across different sectors was
suggested by the author as the best way for closing the gap between high school and
college for students.
Academics
Hartley (2011) suggested, as others have previously, that stress can greatly affect
the academic performance of a large number of college students. This stress can, in turn,
affect the students both physically and mentally. Some students experience anxiety and
depression, issues with eating and sleeping, as well as other physical problems. The
author suggested that especially in a larger university, this stress can be caused by great
pressure to perform academically with less support than they received in high school.
Also, the thought of being burdened with a large debt and being isolated socially as they
are adjusting to college life can leave students struggling to cope. Hartley also took into
consideration the theory first embraced by Tinto (as cited in Hartley, 2011), who looked
at student departure, and his belief that the main reason students have academic
persistence is because they are able to integrate both the social and academic
perspectives.
Social Aspects
If students feel like they fit in and are motivated to go to class, the chance of
retaining them in school becomes a greater reality. During the study, the researcher
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looked at intrapersonal resilience, which incorporated tenacity and persistence; emotional
intelligence; and the ability to positively cope with stress, positive acceptance of change
and self-control, spirituality, and sometimes just believing things will work out (Tinto, as
cited in Hartley, 2011). He also looked at the interpersonal resilience the students had like
social support, aptitude, achievement, employment hours each week, and hours of
extracurricular activity. Hartley’s (2011) study sample contained reports from 605
college students from two universities who were studied for the previously
aforementioned subjects of interpersonal and intrapersonal resilience. He found, as other
researchers have suggested, that there is a very positive correlation between these factors.
The first outcome variable was their overall sense of belonging, with the second outcome
variable being their cumulative GPA. Third, students’ interpersonal and intrapersonal
resilience factors accounted for a significant variance in their cumulative GPA. Fourth,
students’ mental health was found to have a non-significant effect, as was the case for the
number of credits completed.
Altermatt (2016) found that peers can contribute greatly to college students’
academic success. This study revealed that if college students shared their own academic
challenges and successes with their friends and perceived additional peer support, they in
turn did much better in school. Also, the researcher found that these perceptions could
serve as a prediction of how well they would do later and gave them a sense of higher
academic self-efficacy.
In a study of almost 1000 undergraduate students, it was identified that their
academic performance was shown to strongly correlate with regular class attendance.
These researchers first divided the students into three different groups before their
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observation. The groups included those receiving lower grades, moderate grades, and the
higher achievers. The lower group showed a drop after missing even the first week, and
they all showed a steady decrease based on attendance throughout the semester. Also, as
could be deducted from the title of the article, there was a similarity of attendance and,
therefore, performance among peers (Kassamig, Bjerre-Nielson, Mones, Lehmann, &
Lassen, 2017). This influence of peers moves into the third theme of social life and
college students from this same article, showing the strong relationship between peers
and how well the students perform academically.
In an article by Strayhorn (2008), he discussed his findings from a study of
student engagement. His results showed a 24% variance in development based on
faculty-student interactions, students’ peer interactions, and students’ active learning
experiences. He also suggested the importance of utilizing those in student affairs to help
students have an all-around successful experience both socially and academically by
keeping students engaged with faculty, staff, and peers.
The impact of college students’ social relationships and academic performance on
the student’s actual persistence toward their degree was researched in a study by Wayt
(2012). This included the different influences of their family, faculty, student affairs staff,
and peers. Ironically, the author suggested that human relationships such as those with
family and friends (of which the university has less control) are thought to have more
influence on their persistence than those from the university-controlled avenues.
Finances
Bennett, Wood, Butterfield, Kraemer, and Goldhagen (2014) determined the
human capital factors that were present or influential in students’ lives that also seemed
to influence their future. Using public data that were taken from the Longitudinal Study
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of Adolescent Health (Add Health, 2009), the purpose of this evaluation was to see if
social, environmental, educational, and financial factors promoted hope regardless of
having a set economic disadvantages. Earlier findings in studies on youth in high-risk
situations showed that the researchers had looked mainly at a lack of money and the
resulting poverty as influencers on the adolescent’s health. This specific study showed
that if people could reflect a positive outlook of their future orientation, it may motivate
them in turn with goal-directed behavior. Also, if they are able to experience a facilitation
of positive development as they were growing up, in that they expect to have a long life
and attain an education such as graduating from college, they seemed more optimistic
toward the future. The most significant findings involved them having positive
connectedness with others such as their family and in their neighborhoods and schools.
The positive connectedness seemed to prove more important than merely having financial
capital, with hope seeming to become a form of personal capital. These reports found that
these children could benefit not only from being in positive and supportive environments,
but also with caring and positive relationships they could still have a better vision for the
future even with significant disadvantage and/or trauma. Research has been done on the
individual factors of using human capital, people’s reaction and ability to change their
outlook, and on their specific faith, but little evidence has been found that combines all
these factors.
Heckman, Lim and Montalto (2014) studied the factors related to financial stress
among college students. The two seemingly most important financial stressors they found
were dreading high amounts of loan debt after graduation and not being able to do things
with other college students because of lack of funds. They also found that those students
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who were more optimistic about the future and those who were confident about their
ability to take care of their own finances were seemingly less stressed. They used the
Ohio Student Financial Wellness Survey and were able to gather information from 19
colleges and universities across the state. The 100-item survey, which was submitted
online had the incentive of winning an iPad. The final results of the study involved
completed surveys from 4,488 students. Looking at students’ self-concepts, stressors, and
how the students actually adapted were all included as parts of the study. The researchers
found that 71% of the students reported being stressed over finances. Thus, having good
financial knowledge and participating in positive behaviors are important not only in
college students over all financial states, but their total well-being.
Trombitas (2012) found in her studies that financial stress can be an everyday
reality for some college students. From one of the studies, she reported that the students’
academic performance can be negatively affected by constantly worrying about finances.
Also, 75% of students reported having to work, with 15% of them working full time. She
found that students who work more than 20 hours a week have resulting financial stress,
which has a negative impact on their academic performance. The online study
questioned students ranging from first-year freshmen to graduate students. Out of 11
possible stressors, the top five were the need to repay loans, the cost of education,
borrowing money for college, the need to find a job after school, and the academic
challenge of coursework. She also reported the results showed students’ academic
performance may actually be negatively affected by constantly worrying about finances.
Of note, she pointed out the toll on students’ mental health as a result of worrying about
finances and academics.
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Interventions for College Students
College students are unique and, therefore, different things can come to mind
when thinking about interventions with those who are dealing with adversity. This issue
can be seen as two-fold. The counselor first needs to know how to see and help them see
an issue. Next, they must know how to help the students successfully deal with whatever
the issue. For example, when students present with a certain issue, what is a proper go-to
intervention or advice path for students that will help, and how does one know if it
worked?
Burke, Sauerheber, Hughey, and Laves (2017) listed three stages when seeking to
help a college student dealing with adversity. These current practices of actual
professionals working with college students who are dealing with adversity may help
them to positively cope with their current issues. Stage One deals with finding out what is
going on with the student and building a trusting relationship in order to help the student
clarify issues and problems, as well as opportunities and available resources. Stage Two
is when the counselor helps the student find out what solutions make sense for them.
Looking at options, goals, and outcomes can help the student see what their preferred
picture would look like. During Stage Three, the students look at what they need to do to
get what they need or want. The students, with the guidance of their counselor, seek to
develop strategies to accomplish their goals. Action planning, finding resources, learning
new skills, and being able to look at how they can help themselves with needed changes
are all a part of this important stage. Screenings for behaviors, beliefs, and reactions in
college students may help identify strengths and weaknesses. Several questionnaires have
been used when checking to see how students successfully deal with adversity.
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Huang and Lin (2013) found in their study the great importance of helping college
students successfully find their own specific strengths and weaknesses. This study
involved a group of 993 students for item reliability and analysis, and then a group of
1490 for exploratory factor analysis, confirmatory factor analysis, and criterion-related
validity. The four factors that were measured were Empathy and Interpersonal
Interaction, Cognitive Maturity, Problem Solving, and Hope and Optimism. As students
are informed about both their weaknesses and strengths in these specific areas, they can
begin to improve in the areas in which they are weak. Then students can focus on what
they are really good at and use the information to help them become better able to use
their own specific strengths to their full advantage. These types of screenings can better
inform post secondary institutions in the types of supports they need to have in place for
students.
Summary
Chapter II provided a review of the literature as it relates to the need for and basic
history of counseling, including the role of hope and resilience, and ways that responses
to adversity might change throughout one’s lifetime. Factors related to the way college
students respond to adversity were addressed, including emotional awareness and the
effects of faith in adversity. Additionally, information on the effects of culture and
genetics on adversity, and of grief on adversity, were included in this review. The chapter
ends by highlighting four overarching themes of college students and adversity. These
include transition from high school to college, academics, social life, and finances, with
perspectives of each being described. Several suggested interventions for college students
from the lenses of different researchers also were detailed.
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Chapter III explains the methodology that was used to obtain information from
trained professionals who regularly counsel college students. It is the hope of the
researcher to find what these professionals perceive as factors that help their students
positively deal with adversity. In addition, the researcher used the data received from
these professionals to develop a tool for future use by those who regularly counsel
college students dealing with adversity.
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CHAPTER III: METHODOLOGY
Procedures
The purpose of this study was the identification of techniques that could be
developed into a resource for counselors and other professionals who assist college
students in dealing effectively with adversity. Reifman (2011) identified four primary
categories of adversity facing college students: (1) Transition, including leaving the
family home; (2) Academics, including tests, grades, and career aspirations; (3) Social
life, including romantic and other relationships; and (4) Finances, including tuition, jobs,
and other expenses. These four categories served as the targeted areas of emphasis for
this study.
First, IRB approval was received for the research and the related documentation
can be found in Appendix A. Next, to identify and tabulate the techniques most
commonly used by professionals, it was necessary to develop a questionnaire, validate
the content of the questionnaire, and ensure questionnaire reliability. Because a great
portion of this study was the development of the questionnaire, it was necessary to divide
the process into four distinct phases: Phase I: Identification of Technique Pool; Phase II:
Technique Validity Evaluation; Phase III: Technique Reliability Evaluation; and Phase
IV: Survey Administration and Data Collection.
Phase I: Identification of Technique Pool
This phase consisted of identifying counseling professionals and others who are
regularly and directly engaged in counseling college students to successfully deal with
adversity. This criterion was established, as the insights and professional experience of
these individuals would be invaluable in the preparation of the technique item pool.
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The sample of professionals was identified from within the central, southern, and
western regions of Kentucky and included university faculty, college counselors, private
and public counseling agencies, pastoral counselors, and others identified by the
researcher from professional conference lists and personal contacts. Two hundred
professionals were identified to serve as the sample for this study. From this sample, a
sample set of 41 professionals was selected and invited to participate in Phase I of the
study. From this sample, 23 (56%) ultimately agreed to participate in the development of
the technique item pool.
The researcher surveyed this group using a questionnaire designed to identify the
top techniques utilized in their practice when helping college students deal with each of
the four categories of adversity. Appendix B contains a copy of the cover letter and
accompanying questionnaire. Results from this initial survey were compiled by adversity
category to identify the techniques used by professionals. Similar items were edited and
classified by technique. After removal of duplicates, the final list of techniques was
compiled by adversity category area and consolidated into four master lists (one for each
of the adversity categories).
Phase II: Technique Validity Evaluation
This phase consisted of validating the four master lists compiled in Phase I. To
accomplish this, a sample of college and university professors who train individuals
preparing to be counselors was selected to serve as raters and judges for each of the
techniques identified in master lists. See Appendix C for letter and forms. Of the 15
professors identified, eight agreed to serve as raters and judge the four master lists for
validity. Qualifications of the group included that all eight hold doctorates, three are
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licensed clinicians, one served previously as the chair of the Counseling Department, and
one is current chair. All are currently teaching master’s and specialist students training to
be licensed counselors. Additionally, two of the professors supervise counselors in
training in a clinical setting.
To determine the validity of the techniques, the Content Validity Index (CVI) was
used (Viera & Garrett, 2005) to rate item relevance to measure consistency. Individual
item KAPPA statistics were calculated to formulate the CVI.
The judges rated the relevance of each counseling technique using four values: (1)
Not Relevant, (2) Somewhat Relevant, (3) Quite Relevant, and (4) Highly Relevant. The
ratings were entered into a database, and KAPPA statistics for each technique were
calculated. KAPPA provides a good estimate of rater agreement on each item. Items
receiving KAPPA values < 0.59 were eliminated or revised (Viera & Garrett, 2005).
Tables 4-8 report the CVI results for each of the four adversity categories.
Table 1
Kappa Coefficients for Transition Techniques
Counseling Technique

Raters KAPPA

1. Making new friends by becoming involved in campus or
community activities with people of similar interests & values

8

1.00

2. Keeping in touch with family & friends through calls & various
types of social media for advice

8

0.72

3. Communicating with counselors & other campus professionals or
mentors to stay focused & for questions & direction

8

0.52

4. Getting connected with a local church, college ministry or faith
group to meet others their same age, as well as helping them find
purpose

8

0.10

5. Watching movies, videos, etc., to relax and distract

8

0.49
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Table 2
Kappa Coefficients for Academic Techniques
Counseling Technique

Raters KAPPA

1. Utilizing support & direction from peers, professors, advisors,
parents, friends, study groups, tutors, ministers, & mentors

8

0.87

2. Utilizing specialized resources on campus with interventions
such as assessments, career counseling, tutoring, & student
disability services to increase organization & improve time
management

8

0.87

3. Praying for peace and guidance

8

0.20

4. Attacking the challenge head on, trusting preparation & study to
get through it

8

0.52

5. Removing the anxiety by dropping classes, choosing a new
career path, or distracting themselves by social involvement,
hanging out with friends, sports, hobbies, technology, & media

8

0.62

Table 3
Kappa Coefficients for Social Life Techniques
Counseling Technique
1. Embracing change & trying new things like befriending new
people by becoming involved in organizations & extracurricular
activities on campus, in a church, or in the community

Raters KAPPA
8

0.52

8

1.00

8

0.87

4. Getting involved with Trio, the Counseling Center, or other oncampus services to help assimilate to college life

8

0.31

5. Being open-minded, but remaining honest & caring in dealing
with others

8

0.87

6. Utilizing Facebook & dating sites such as E-Harmony

8

0.15

2. Having a support system of friends, parents, mentors, ministers,
etc., to ask for advice, model appropriate behavior, & give
advice when navigating & using safe boundaries for healthy
relationships
3. Avoiding retreating to dorm/home too much, but balancing
social life & academics
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Table 4
Kappa Coefficients for Finances
Counseling Technique
1. Taking responsibility to provide for self by getting a job or jobs
on and/or off campus and working enough to provide for
expenses

Raters KAPPA
8

0.87

8

0.52

8

0.87

4. Seeking advice & guidance from friends, parents, or other
respected adults which can include job referrals

8

0.87

5. Using the smallest amount of offered financial aid that will pay
what you need

8

0.87

6. Finding things to do for fun that are free

8

1.00

2. Getting financial literacy counseling, taking a personal finance
class, seeking advice from financial aid, retention, or other
resources
3. Going to a community college or living with parents if it’s more
affordable

Data from the CVI process were used to review and refine each of the adversity
techniques. As a result, the following changes to each of the adversity categories were
made.
Changes to the Transition Items
The Transition section began with five techniques and was edited to a final
version of six items. The following changes were made:
Technique #1 was edited to become two techniques:
(1) “Making new friends by becoming involved in campus activities with people
of similar interests and values”
(2) “Making new friends by becoming involved in community activities with
people of similar interests and values”
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Technique #2 was also edited to become two techniques:
(1) “Keeping in touch with family and friends by phone for advice”
(2) “Keeping in touch with family and friends through social media for advice”
Techniques #3 and #5 were dropped due to low KAPPA values.
Technique #4 was edited to become two techniques:
(1) “Connecting with a local church or faith group to meet others of a similar age”
(2) “Connecting with a college ministry to meet others of a similar age”
Changes to the Academic Items
The Academic section began with five techniques and was edited to a final
version of eight techniques. The following changes were made:
Technique #1 was edited for clarity to become five techniques:
(1) “Utilizing support and direction from friends/peers”
(2) “Utilizing support and direction from professors, advisors, tutors, or study
groups”
(3) “Utilizing support and direction from family/parents”
(4) “Utilizing support and direction from ministers”
(5) “Utilizing support and direction from mentors”
Technique #2 was edited for clarity to become two techniques:
(1) “Using specialized campus resources (assessments, career counseling,
tutoring, and student disability services) to increase organization”
(2) “Using specialized campus resources (assessments, career counseling,
tutoring, and student disability services) to improve time management”
Techniques #3 and #5 were dropped for having low Kappa Values.
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Changes to the Social Life Items
The section on Social Life began with six techniques and was edited to eight final
techniques. The following changes were made:
Technique #1 was edited for clarity to become three techniques:
(1) “Embracing change and trying new things (befriending new people by
becoming involved in organizations and extracurricular activities on campus)”
(2) “Embracing change and trying new things (befriending new people by
becoming involved in organizations and extracurricular activities in a
church)”
(3) “Embracing change and trying new things (befriending new people by
becoming involved in organizations in the community)”
Technique #3 was edited for clarity to become two techniques:
(1) “Avoiding retreating to dorm/home too much”
(2) “Balancing social life and academics”
Technique #4 was dropped because of a low Kappa value.
Technique #5 was edited for clarity to become two techniques:
(3) “Being open-minded”
(4) “Remaining honest and caring in dealing with others”
Technique #6 was dropped because of a low Kappa value.
Changes to the Finance Items
The Finance section began with six techniques and ended with seven techniques.
The following changes were made:
Technique #3 was edited for clarity to become two techniques:
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(1) “Going to a more affordable community college”
(2) “Living with parents if more affordable”
Technique #2 received a low KAPPA value of 0.52. It was “Getting financial
literacy counseling, taking a personal finance class, seeking advice from financial aid,
retention, or other resources.” This item, however, was deemed important and was edited
to clarify the content. The exemplars were placed, parenthetically, to help explain the
category. As such, the item was retained with this minor change.
The end result of Phase II was four master lists of items judged to be relevant as
techniques college students utilize to deal effectively with adversity in the top four
identified areas. Once the final composition of techniques was edited, the techniques
were placed into a questionnaire format. This final format was used in Phase III for
estimation of the questionnaire reliability. A copy of the instrument used for the
reliability is located in Appendix D.
Phase III: Technique Reliability Evaluation
Phase III consisted of establishing the test-retest reliability for the questionnaire.
A second set of 35 practicing professionals was selected from the sample identified in
Phase I. Of the 35 contacted to participate, 23 agreed and served as the test-retest group.
Participants in the test-retest were administered the questionnaire twice within a twoweek period. This resulted in each participant completing the questionnaire two times.
Responses for each participant’s week one results were matched and compared to those
responses of week two. KAPPA statistics, and exact matches (week one to week two)
were calculated to estimate the questionnaire reliability. Tables 5-8 summarize these
results.
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Table 5
Test-Retest Results for Transition Counseling Techniques
Techniques For Transition

N

% Exact
Matches

KAPPA

1. Making new friends by becoming involved in campus activities
with people of similar interests and values

20

80.0

0.69

2. Making new friends by becoming involved in community
activities with people of similar interests and values

20

80.0

0.76

3. Keeping in touch with family and friends for advice

20

90.0

0.90

4. Keeping in touch with family and friends through social media
for advice

20

85.0

0.90

5. Connecting with local church or faith groups to meet others of a
similar age

20

85.0

0.82

6. Connect with a college ministry to meet others of a similar age

20

100.0

1.00

Table 6
Test-Retest Results for Academic Counseling Techniques
N

% Exact
Matches

KAPPA

1. Utilizing support and direction from friends/peers

20

95.0

0.94

2. Utilizing support and direction from professors, advisors, tutors,
or study groups

20

95.0

0.96

3. Utilizing support and direction from family/parents

20

85.0

0.79

4. Utilizing support and direction from ministers

20

95.0

0.96

5. Utilizing support and direction from mentors

20

95.0

0.95

20

100.0

1.00

20

95.0

0.94

20

85.0

0.82

Techniques For Academics

6. Using specialized campus resources (assessments, career
counseling, tutoring, and student disability services) to increase
organization
7. Using specialized campus resources (assessments, career
counseling, tutoring, and student disability services) to improve
time management
8. Attacking the challenge head on, trusting preparation and
studying to get through it
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Table 7
Test-Retest Results for Social Life Counseling Techniques
N

% Exact
Matches

KAPPA

20

90.0

0.90

20

95.0

0.94

20

90.0

0.89

20

80.0

0.81

20

75.0

0.63

20
20

80.0
80.0

0.74
0.79

20

80.0

0.82

Techniques For Finances

N

% Exact
Matches

KAPPA

1. Taking responsibility to provide for self by getting a job on/off
campus and working enough to provide for expenses

20

90.0

0.91

2. Getting financial literacy counseling (i.e., taking a personal
finance class, seeking advice from financial aid, retention or
other resources)

20

90.0

0.93

3. Going to a more affordable community college.

20

85.0

0.82

4. Living with parents if more affordable

20

100.0

1.00

5. Seeking job referral advice and guidance from friends, parents
or others respected individuals

20

90.0

0.92

20

85.0

0.91

20

85.0

0.91

Techniques For Social Life
1. Embracing change and trying new things (befriending new
people by becoming involved in organizations and
extracurricular activities on campus)
2. Embracing change and trying new things (befriending new
people by becoming involved in organizations and
extracurricular activities in a church)
3. Embracing change and trying new things (befriending new
people by becoming involved in organizations and
extracurricular activities in the community)
4. Having a support system of friends, parents, mentors, minsters,
etc., to ask for advice, model appropriate behavior, and give
advice with navigating and using safe boundaries for health
relationships
5. Avoiding retreating to dorm/home too much
6. Balancing social life and academics
7. Being open-minded
8. Remaining honest and caring in dealings with others

Table 8
Test Re-test Results for Finance Counseling Techniques

6. Using the smallest amount of financial aid that will pay what is
needed
7. Finding things to do for fun that are free

40

Overall, most of the techniques had excellent KAPPA test-retest values. Cohen
classifies KAPPA values in the range of 0.81-0.99 as almost perfect and values in the
0.61-0.80 range as substantial (Viera & Garrett, 2005). As all the survey items met the
0.80 threshold or better, all items were retained and constituted the mix of techniques to
be used in the final survey instrument. Appendix D contains a copy of the final survey
instrument.
Phase IV: Survey Administration and Data Collection
Phase IV consisted of surveying individuals identified in Phase I who had not
participated in previous phases of this study. This consisted of 53 individuals who agreed
to participate from the original population of 109 recruited for this phase. This group took
the survey, choosing and recording within each of the four categories of techniques the
techniques they felt they used most often, were most effective, and possible turning
points. Appendix E contains the letter and forms for Phase IV. The researcher tabulated
the results of the three questions and later compared their answers to see if there was a
difference in what they would recommend based on their years of counseling experience.
The goal of Phase IV was to have a well-vetted list of techniques that could be used by
professionals who counsel college students dealing with adversity within each of the four
areas of Transition, Academics, Social Life, and Finances when these students attempt to
successfully cope with adversity.
Summary
The purpose of this study was the identification of techniques that could be
developed into a resource for counselors and other professionals who assist college
students in dealing effectively with adversity. To accomplish this, a questionnaire was
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developed to identify and tabulate the counseling techniques most commonly used by
those working with college students.
To develop that instrument, this study was divided into four phases: Phase I:
Identification of Technique Pool; Phase II: Technique Validity Evaluation; Phase III:
Technique Reliability Evaluation; and Phase IV: Survey Administration and Data
Collection. Phases I-III were devoted to developing the survey instrument. Validity and
reliability measures were established, and the final version of the instrument was
administered to practicing professionals. Data from Phase IV were tabulated to identify
(1) the most commonly and frequently used counseling techniques for college students
dealing with adversity; (2) techniques seen as most effective for students dealing with
each of the adversity categories; (3) techniques seen as turning points within each
adversity category; and (4) whether techniques were recommended the same or different
based on the respondents’ years of experience.
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CHAPTER IV: RESULTS
While identifying possible techniques to aid counselors and other professionals
who regularly assist college students in dealing effectively with adversity could be seen
as both a sad and daunting task; it also can be a great source of inspiration. There are
some statistics about persons who are unable to cope effectively with adversity; however,
there are some statistics of those who do. In a recent article about violence and mental
health, Latex (2018) suggested suicides (as a result of many different reasons) are on the
rise as well as common occurrences of shootings (for many different reasons as well), but
also gave positive suggestions on how to prevent them. He argued that if schools were to
really invest in specific programs (many of which are already available) to help students
learn to not only cope, but positively deal with the many different issues and situations
they face, it can truly make a difference. These programs can help to enhance students’
self-confidence in things like experiencing new activities with new friends, academic
performance, and supporting themselves financially. They also can help in their social
lives by teaching them tolerance for others and what they are going through, as well as
most importantly how to feel and show compassion (Latex, 2018).
Four themes specific to college students that professionals regularly deal with are
Transition, Academics, Social Life, and Finances. To address the purpose of this study,
four research questions were formulated based on these themes:
1. Which techniques within the four areas identified in the literature as related to
successful transition, academics, social life, and finances do those who
provide counseling services to college students suggest most often?
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2. Within each of the four areas, which techniques do those who provide
counseling services to college students believe are the most effective?
3. Within each of the four areas, which techniques do those who provide
counseling services to college students indicate have led to a positive turning
point for students dealing with transition, academics, social life and finances?
4. Are there differences in how often techniques are suggested by those who
provide counseling services to college students based on their years of
experience?
The data collection instrument for this research was a survey administered to
counseling professionals who regularly counsel college students dealing with adversity.
Each counselor received a packet which included a cover letter explaining the procedures
and an informed consent document. All returned information was kept strictly
anonymous and non-respondents received a follow-up request to participate. A copy of
the survey instrument may be found in Appendix D.
Data Collection (Phase IV)
The data collection phase for this research consisted of sampling of 109
individuals identified in Phase I who were not identified to participate in the previous
phases of this study. This group was asked to complete five demographic questions and
to rate the various counseling techniques, per category, as to how often they used the
technique when counseling college students to effectively deal with adversity. Of the 109
surveys distributed, 53 (49%) were returned for tabulation. Of the 53 returned, 22 (41%)
were eliminated because respondents indicated they did not typically provide most of the
services to college students. This left a total of 31 useable surveys.
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Respondent Demographics
The survey contained five demographic questions:
1. How many years have you been providing counseling services?
2. About how many clients do you see in a typical week?
3. What is your highest degree?
4. Which of the following best describes your typical client?
5. Which of the following best describes your practice?
The demographics were tabulated from this group into four tables representing
information about the counseling professionals.
Table 9 summarizes Demographic Questions 1 and 2. The major elements shown
in this table are that some of the respondents are just starting out, with less than a year of
experience, while some have as much as 43 years of experience. Also, in obvious
contrast, some of the respondents see very few people per week, while others see up to 50
persons per week.
Table 9
Average Number of Years Providing Counseling Services and Clients Seen per Week
Survey Demographic Question

N

Missing

M

SD

Minimum Maximum

How many years have you been
29
providing counseling services?

2

14.06 13.05

0

43

About how many clients do you
27
see in a typical week?

4

9.03 10.31

1

50

Table 10 summarizes Demographic Question 3. The largest number of
respondents have a master’s degree, the second highest a bachelor’s degree, and only
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three have a doctoral degree. This also may relate to Table 9, in which some had just
started out in their practices and may not have concluded their education path.
Table 10
Respondent’s Highest Degree
Degree

Frequency

Percent

BA / BS

11

36.6

MA / MS

16

53.3

Phd / EdD

3

10.0

Note: One respondent did not answer question.
Table 11 summarizes Demographic Question 5. Most respondents chose “Other”
when recording their type of practice. These included directors of varied educational and
psychological programs such as student affairs and related student support services;
admissions; retention; financial aid; student government and student organizations;
campus ministers at schools and in churches who work regularly with college students;
and academic success coaches.
Table 11
Respondent’s Type of Practice
Practice Type

Frequency

Percent

Private: Not For Profit

1

3.33

Private: College

2

6.67

Public: College

9

30.0

18

60.0

Other

Note: One respondent did not answer question.
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Research Question One
Which techniques within the four areas identified in the literature as related to successful
transition, academics, social life, and finances do those who provide counseling services
to college students suggest most often?
To address this question, each technique within the four adversity categories was
ranked-ordered by mean rating. Tables 12, 13, 14, and 15 summarize the results. For each
table, the higher the mean value, the more frequently the technique was utilized. As
shown in Table 12, the Transition item receiving the highest rating was “Making new
friends by becoming involved in campus activities with people of similar interests and
values.”
Table 12
Transition: Rank Order of the Most Frequently Used Techniques
Technique
Making new friends by becoming involved in campus
activities with people of similar interests and values

N

M

SD

31

5.52

1.06

Connecting with local church or faith groups to meet others
of a similar age

31

5.19

1.51

Keeping in touch with family and friends through calls for
advice

31

5.16

1.61

Connecting with college ministry to meet others of a similar
age

31

4.90

1.68

Making new friends by becoming involved in community
activities with people of similar interests and values

31

4.80

1.25

Keeping in touch with family and friends through social
media for advice

30

4.47

1.51

47

As shown in Table 13, the Academics item receiving the highest rating was
“Utilizing support and direction from professors, advisors, tutors, or study groups.” The
next two techniques had similarly high scores: “Using specialized campus resources
(assessment, career counseling, tutoring, and student disability services) to increase
organization” and “Using specialized campus resources (assessments, career counseling,
tutoring, and student disability services) to improve time management.”
Table 13
Academics: Rank Order of the Most Frequently Used Techniques
Technique

N

M

SD

Utilizing support & direction from professors, advisors,
tutors, or study groups

31

5.61

1.22

Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to increase
organization

31

5.45

1.48

31

5.35

1.56

30

5.13

1.00

Utilizing support and direction from mentors

31

4.81

1.33

Attacking the challenge head on, trusting preparation and
studying to get through it

30

4.77

1.17

Utilizing support from family/parents

31

4.00

1.48

31

3.55

1.61

Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to improve
time management
Utilizing support and direction from friends and peers

Utilizing support and direction from ministers

As shown in Table 14, the Social Life item receiving the highest rating was
“Balancing social life and academics.” Yet, several other items such as “Having a
support system of friends, parents, mentors, ministers, etc., to ask for advice, model
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appropriate behavior, and give advice when navigating and using safe boundaries for
healthy relationships” also were highly rated.
Table 14
Social Life: Rank Order of the Most Frequently Used Techniques
Technique

N

M

SD

Balancing social life and academics

31

5.81

1.08

Having a support system of friends, parents, mentors, ministers,
etc. to ask for advice, model appropriate behavior, and give
advice when navigating and using safe boundaries for healthy
relationships

31

5.74

1.09

Remaining honest and caring in dealing with others

31

5.65

1.33

Being open-minded

31

5.42

1.20

Avoiding retreating to dorm/home too much

31

5.36

1.20

Embracing change and trying things (befriending new people
by becoming involved in organizations and extracurricular
activities on campus)

31

5.35

0.98

Embracing change and trying things (befriending new people
by becoming involved in organizations and extracurricular
activities in a church)

31

5.10

1.19

31

4.35

1.38

Embracing change and trying things (befriending new people
by becoming involved in organizations and extracurricular
activities in a community)

As shown in Table 15, the Finance item receiving the highest rating was “Finding
things to do for fun that are free.” This was followed closely by the second highest rating
which was “Taking responsibility to provide for self by getting a job(s) on/off campus
and working enough to provide for expenses.”
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Table 15
Finances: Rank Order of the Most Frequently Used Techniques
Technique

N

M

SD

Finding things to do for fun that are free

30

5.35

1.28

Taking responsibility to provide for self by getting a job(s)
on/off campus and working enough to provide for expenses

30

5.03

1.13

Seeking job referral advice from friends, parents, or other
respected adults

31

4.81

1.25

Using the smallest amount of financial aid that will pay what
is needed

31

4.81

1.78

Getting financial literacy counseling (i.e., taking a personal
finance class, seeking advice from financial aid, retention, or
other resources)

31

4.32

1.76

Living with parents if more affordable

31

3.77

1.45

Going to a community college

31

3.06

1.15

Research Question Two
Within each of the four areas, which techniques do those who provide counseling services
to college students believe are the most effective?
To address this question, respondents were asked to record which of the
individual techniques listed on the survey they believed were the most effective
techniques for students dealing with adversity in Transition, Academics, Social Life, and
Finances. A frequency tabulation for each category was performed to identify the most
frequently recommended technique. Tables 16, 17, 18, and 19 summarize these results.
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Table 16 shows the item receiving the highest rating (selected by over 58% of
respondents) in Transition was “Making new friends by becoming involved in campus
activities with people of similar interests and values.”
Table 16
Rank Order of Techniques Reported Most Effective with Transition
Technique

Frequency

Percent

Making new friends by becoming involved in campus activities
with people of similar interests and values

18

58.06

Connecting with a local church or faith group to meet others of
a similar age

5

16.13

Connecting with a college ministry to meet others of a similar
age

5

16.13

Making new friends by becoming involved in community
activities with people of similar interests and values

1

3.23

Keeping in touch with family & friends by phone for advice

1

3.23

1

3.23

Keeping in touch with family & friends by phone for advice;
Connecting with a local church or faith group to meet others of
a similar age*

*Note: One respondent chose both of these techniqhues.
As shown in Table 17, the highest rated item for Academics was “Utilizing
support and direction from professors, advisors, tutors, or study groups.” Besides the
next item of relatively high rating, “Using specialized campus resources (assessments,
career counseling, tutoring, and student disability services) to increase organization,”
high ratings for the rest of the Academic items were somewhat evenly distributed among
the the respondents.
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Table 17
Rank Order of Techniques Reported Most Effective with Academics
Technique

Frequency

Percent

11

35.48

6

19.35

Using specialized campus resources (assessments, career
counseling, tutoring, and student disability services) to improve
time management

4

12.90

Utilizing support and direction from mentors

3

9.68

Attacking the challenge head on, trusting preparation and
studying to get through it

3

9.68

Utilizing support and direction from professors, advisors,
tutors, or study groups; Utilizing support and direction from
family /parents

2

6.45

Utilizing support and direction from friends/peers

1

3.23

Utilizing support and direction from ministers

1

3.23

Utilizing support and direction from professors, advisors,
tutors, or study groups
Using specialized campus resources (assessments, career
counseling, tutoring, and student disability services) to increase
organization

As shown in Table 18, the Social Life item receiving the highest rating was
“Embracing change and trying new things (befriending new people by becoming
involved in organizations and extracurricular activities on campus).” “Having a support
system of friends, parents, mentors, ministers, etc., to ask for advice, model appropriate
behavior, & give advice when navigating & using safe boundaries for healthy
relationships” also stood out from the rest of the items.
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Table 18
Rank Order of Techniques Reported Most Effective with Social Life
Technique

Frequency

Percent

12

38.71

Having a support system of friends, parents, mentors, ministers,
etc., to ask for advice, model appropriate behavior, & give
advice when navigating & using safe boundaries for healthy
relationships

9

29.03

Embracing change and trying new things (befriending new
people by becoming involved in organizations &
extracurricular activities in a church)

3

9.68

Balancing social life and academics

3

9.68

Avoiding retreating to dorm/home too much

2

6.45

Remaining honest and caring in dealing with others

1

3.23

Balancing social life & academics; Remaining honest & caring
in dealing with others

1

3.23

Embracing change & trying new things (befriending new
people by becoming involved in organizations &
extracurricular activities on campus)

As seen in Table 19, two different Finances items tied for the highest rated
technique suggested by the respondents: “Taking responsibility to provide for self by
getting a job(s) on/off campus and working enough to provide for expenses” and “Getting
financial literacy counseling (i.e., taking a personal finance class, seeking advice from
financial aid, retention, or other resources).”
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Table 19
Rank Order of Techniques Reported Most Effective with Finances
Technique

Frequency

Percent

Taking responsibility to provide for self by getting a job(s)
on/off campus &working enough to provide for expenses

9

29.03

Getting financial literacy counseling, (i.e., taking a personal
finance class, seeking advice from financial aid, retention, or
other resources)

9

29.03

Seeking job referral advice and guidance from friends, parents,
or other respected adults

6

19.35

Using the smallest amount of financial aid that will pay what is
needed

3

9.68

Finding things to do for fun that are free

1

3.23

Taking responsibility to provide for self by getting a job(s)
on/off campus & working enough to provide for expenses;
Getting financial literacy counseling, (i.e., taking a personal
finance class, seeking advice from financial aid, retention, or
other resources)

1

3.23

Seeking job referral advice and guidance from friends, parents,
or other respected adults; Using the smallest amount of
financial aid that will pay what is needed; Finding things to do
for fun that are free

1

3.23

Taking responsibility to provide for self by getting a job(s)
on/off campus &working enough to provide for expenses;
Living with parents if more affordable; Seeking job referral
advice and guidance from friends, parents, or other respected
adults; Using the smallest amount of financial aid that will pay
what is needed; Finding things to do for fun that are free

1

3.23
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Research Question Three
Within each of the four areas, which techniques do those providing counseling services to
college students indicate have led to a positive turning point for students dealing with
Transition, Academics, Social Life, and Finances?
To address this question, respondents were asked to reply on the survey using
their own perspectives from their practices if the use of any of the techniques listed had
been seen to lead to a positive turning-point for college students dealing with adversity.
A frequency tabulation for each category was performed to identify the techniques
respondents believed were turning point techniques. Tables 20, 21, 22, and 23 summarize
the results.
As shown in Table 20, the highest rated technique chosen by the respondents that
they felt led to a positive turning point with Transition was “Making new friends by
becoming involved in campus activities with people of similar interests and values,” with
“Connecting with a college ministry to meet others of a similar age” also being highly
rated. All other item ratings were somewhat evenly distributed.
As shown in Table 21, the highest rated technique suggested by the respondents
that led to a positive turning point with Academics was “Utilizing support and direction
from professors, advisors, tutors, or study groups.” Two items related to “Using
specialized campus resources (assessments, career counseling, tutoring, & student
disability services)”—one on time management, the other on organization—also were
rated relatively high among respondents.
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Table 20
Techniques Reported Leading to a Positive Turning Point with Transition
Technique

Frequency

Percent

Making new friends by becoming involved in campus activities
with people of similar interests and values

13

41.94

Connecting with a college ministry to meet others of a similar age

10

32.26

3

9.68

1

3.23

Connecting with a local church or faith group to meet others of a
similar age

1

3.23

Keeping in touch with family & friends by phone for advice;
Connecting with a local church or faith group to meet others of a
similar age

1

3.23

Making new friends by becoming involved in campus activities
with people of similar interests and values; Making new friends by
becoming involved in community activities with people of similar
interests and values; Keeping in touch with family & friends by
phone for advice; Connecting with a college ministry to meet
others of a similar age

1

3.23

Making new friends by becoming involved in campus activities
with people of similar interests and values; Making new friends by
becoming involved in community activities with people of similar
interests and values; Keeping in touch with family & friends by
phone for advice; Keeping in touch with family & friends through
social media for advice; Connecting with a local church or faith
group to meet others of a similar age; Connecting with a college
ministry to meet others of a similar age

1

3.23

Making new friends by becoming involved in community
activities with people of similar interests and values
Keeping in touch with family & friends by phone for advice
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Table 21
Techniques Reported Leading to a Positive Turning Point with Academics
Technique

Frequency

Percent

Utilizing support and direction from professors, advisors, tutors, or
study groups

8

26.67

6

20.00

5

16.67

Utilizing support and direction from mentors

4

13.33

Utilizing support and direction from friends/peers

2

6.67

Attacking the challenge head on, trusting preparation and studying
to get through it

2

6.67

Utilizing support and direction from professors, advisors, tutors, or
study groups; Using specialized campus resources (assessments,
career counseling, tutoring, & student disability services) to
increase organization; Using specialized campus resources
(assessments, career counseling, tutoring, & student disability
services) to improve time management

1

3.33

Utilizing support and direction from friends/peers; Utilizing
support and direction from professors, advisors, tutors, or study
groups; Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to increase
organization; Using specialized campus resources (assessments,
career counseling, tutoring, & student disability services) to
improve time management; Attacking the challenge head on,
trusting preparation and studying to get through it

1

3.33

1

3.33

Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to increase
organization
Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to improve time
management

Utilizing support and direction from friends/peers; Utilizing
support and direction from professors, advisors, tutors or study
groups, Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to increase
organization; Using specialized campus resources (assessments,
career counseling, tutoring, & student disability services) to
improve time management; Attacking the challenge head on,
trusting preparation and studying to get through it
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As shown in Table 22, three techniques garnered 20% or more of respondents
choosing them as leading to a positive turning point with Social Life for college students.
They were “Embracing change and trying new things (befriending new people by
becoming involved in organizations and extracurricular activities on campus)”;
Embracing change and trying new things (befriending new people by becoming involved
in organizations and extracurricular activities in a church)”; and “Having a support
system of friends, parents, mentors, ministers, etc., to ask for advice, model appropriate
behavior, and give advice when navigating and using safe boundaries for healthy
relationships.” “Balancing social life and academics” also received modest support, with
all other items being chosen by only one or two respondents.
Similarly, Table 23 shows three techniques garnering 20% or more of respondents
choosing them as leading to a positive turning point with Finances. They were “Taking
responsibility to provide for self by getting a job(s) on/off campus and working enough to
provide for expenses”; “Getting financial literacy counseling (i.e., taking a personal
finance class, seeking advice from financial aid, retention, or other resources)”; and
“Seeking job referral advice and guidance from friends, parents, or other respected
adults.” All other items received little support as leading to a positive turning point in
students’ lives.
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Table 22
Techniques Reported Leading to a Positive Turning Point with Social Life
Technique
Embracing change & trying new things (befriending new
people by becoming involved in organizations & extracurricular
activities on campus)
Embracing change & trying new things (befriending new
people by becoming involved in organizations & extracurricular
activities in a church)
Having a support system of friends, parents, mentors, ministers,
etc., to ask for advice, model appropriate behavior, & give
advice when navigating & using safe boundaries for healthy
relationships
Balancing social life and academics
Avoiding retreating to dorm/home too much
Embracing change & trying new things (befriending new
people by becoming involved in organizations & extracurricular
activities in the community)
Being open-minded
Having a support system of friends, parents, mentors, ministers,
etc., to ask for advice, model appropriate behavior, & give
advice when navigating & using safe boundaries for healthy
relationships; Balancing social life and academics; Remaining
honest and caring in dealing with others
Embracing change & trying new things (befriending new
people by becoming involved in organizations & extracurricular
activities on campus); Having a support system of friends,
parents, mentors, ministers, etc., to ask for advice, model
appropriate behavior & give advice when navigating & using
safe boundaries for healthy relationships; Avoiding retreating to
dorm /home too much; Balancing social life and academics;
Being open-minded; Remaining honest and caring in dealing
with others
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Frequency

Percent

7

23.33

6

20.00

6

20.00

4

13.33

2

6.67

1

3.33

1

3.33

1

3.33

1

3.33

Table 22 (cont.)
Technique
Embracing change & trying new things (befriending new
people by becoming involved in organizations & extracurricular
activities in a church); Embracing change & trying new things
(befriending new people by becoming involved in organizations
& extracurricular activities in the community); Having a
support system of friends, parents, mentors, ministers, etc., to
ask for advice, model appropriate behavior, & give advice when
navigating & using safe boundaries for healthy relationships;
Avoiding retreating to dorm/home too much; Balancing social
life and academics; Being open-minded; Remaining honest and
caring in dealing with others

Frequency

1

Percent

3.33

Table 23
Techniques Reported Leading to a Positive Turning Point with Finances
Technique

Frequency

Percent

10

35.71

Getting financial literacy counseling, (i.e., taking a personal finance
class, seeking advice from financial aid, retention, or other
resources)

7

25.00

Seeking job referral advice and guidance from friends, parents, or
other respected adults

6

21.43

Using the smallest amount of financial aid that will pay what is
needed

2

7.14

Living with parents if more affordable

1

3.57

Using the smallest amount of financial aid that will pay what is
needed; Finding things to do for fun that are free

1

3.57

1

3.57

Taking responsibility to provide for self by getting a job(s) on/off
campus and working enough to provide for expenses

Taking responsibility to provide for self by getting a job(s) on/off
campus and working enough to provide for expenses; Getting
financial literacy counseling, (i.e., taking a personal finance class,
seeking advice from financial aid, retention, or other resources); and
Going to a more affordable community college
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Research Question Four
Are there differences in how often techniques are suggested by those who provide
counseling services to college students based on their years of experience?
To examine this question, a frequency distribution of years of providing
counseling services to college students was calculated. The distribution was then divided
into three equal groups: Counselors with 0 to 3 years of experience; counselors with 4 to
18 years of experience; and counselors with 19 or more years of experience.
Table 24 summarizes the composition of respondents in each group. These
groupings were utilized to observe the rank order of each experience group and their
technique choices. Once these groupings were determined, the rank order of technique
usage for each was calculated. Techniques were ranked from most utilization to least
utilization. This process provided a convenient method to contrast technique use by
counselors with little experience, moderate, and higher levels of experience.
Table 24
Number of Respondents in Each Experience Group
Years Counseling Experience Frequency Percent
0-3

8

25.8

4-18
19+

11
10

35.4
32.2

2

6.5

31

100.0

No Response
Total

Tables 25, 26, 27, and 28 summarize the rankings by counselor experience
grouping for each of the four categories. Table 25 shows that, in the area of Transition,
there is a variety of opinion on which techniques work best, with the professionals with 4

61

to 8 years of experience ranking faith groups and college ministries involvement higher
than the other two. Their first and second choices of “Making new friends by becoming
involved in campus activities with people of similar interests and values” and
“Connecting with local church or faith groups to meet others of a similar age” show these
preferences. Those with 0 to 3 years and 19+ years chose “Making new friends by
becoming involved in campus activities the highest”, directing the students more toward
on-campus activities. They all ranked similarly in the area of keeping in touch with
family and friends through social media, and being involved in community to make
friends, as not being as important since their ratings were much lower.
Table 25
Ranking of Counseling Techniques by Counselor Experience Group for Transition Items
Years of Counseling Experience
Counseling Technique

0-3
Rank

4-8
Rank

9+
Rank

Making new friends by becoming involved in campus
activities with people of similar interests and values

1

3

1

Making new friends by becoming involved in community
activities with people of similar interests and values

4

5

3

Keeping in touch with family & friends through calls for
advice

3

4

2

Keeping in touch with family & friends through social
media

5

6

4

Connecting with local church or faith groups to meet others
of a similar age

2

1

5

Connecting with college ministry to meet others of a similar
age

6

2

6

As shown in Table 26, the top technique for Academics was highest, with all three
groups in agreement with “Utilizing support and direction from professors, advisors,
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tutors, or study groups.” Notably, “Using specialized campus resources…to increase
organization” and for “time management” were the second and third highest choices
among the three groups. Also, they all agreed on their least rated technique, “Utilizing
support and direction from ministers.”
Table 26
Ranking of Counseling Techniques by Counselor Experience Group for Academic Items
Years of Counseling Experience
0-3
4-8
9+
Rank
Rank
Rank

Counseling Technique
Utilizing support and direction from friends and peers

4

6

4

Utilizing support and direction from professors, advisors,
tutors or study groups

1

1

1

Utilizing support and direction from family and parents

7

7

7

Utilizing support and direction from ministers

8

8

8

Utilizing support and direction from mentors

5

4

6

Using specialized campus resources (assessments, career
counseling, tutoring, and student disability services) to
increase organization

3

2

2

Using specialized campus resources (assessments, career
counseling, tutoring, and student disability services) to
improve time management

2

3

3

Attacking the challenge head on, trusting preparation &
study to get through it

6

5

5

. As seen in Table 27, those with 0 to 3 years of experience were in agreement
with those with 4 to 8 years of experience that their top-rated technique for college
students dealing with Social Life was “Having a support system of friends, parents,
mentors, ministers, etc., to ask for advice, model appropriate behavior, and give advice
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when navigating and using safe boundaries for healthy relationships.” Those with 19+
years of experience preferred “Balancing social life and academics.” All three groups,
however, agreed that community involvement was their last choice.
Table 27
Ranking of Counseling Techniques by Counselor Experience Group for Social Life Items
Years of Counseling Experience
0-3
4-8
9+
Rank
Rank
Rank

Counseling Technique
Embracing change & trying new things (befriending
new people by becoming involved in organizations
and extracurricular activities on campus)

6

6

2

Embracing change & trying new things (befriending
new people by becoming involved in organizations
and extracurricular activities in a church)

7

4

7

Embracing change & trying new things (befriending
new people by becoming involved in organizations
and extracurricular activities in the community)

8

8

8

Having a support system of friends, parents, mentors,
ministers, etc., to ask for advice, model appropriate
behavior, & give advice when navigating & using safe
boundaries for healthy relationships

1

1

5

Avoiding retreating to dorm/home too much

3

5

6

Balancing social life and academics

2

2

1

Being open-minded

4

7

3

Remaining honest and caring in dealing with others

5

3

4

Table 28 shows a variety of preferences for the highest recommended technique
for Finances within the three years of experience groups. Those with 0 to 3 years of
experience felt that “Finding things to do for fun that are free” should be the first
recommendation. Respondents with 4 to 8 years of experience chose “Taking
responsibility to provide for self by getting a job and paying for expenses,” whereas those
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with 19+ years of experience recommended “Using the smallest amount of financial aid
that will pay for what is needed.”
Table 28
Ranking of Counseling Techniques by Counselor Experience Group for Finance Items
Years of Counseling Experience
0-3
4-8
9+
Rank
Rank
Rank

Counseling Technique
Taking responsibility to provide for self by getting a
job(s) on/off campus and working enough to provide for
expenses

3

1

3

Getting financial literacy counseling (i.e., taking a
personal finance class, seeking advice from financial
aid, retention, or other resources)

5

5

4

Going to a community college

7

7

7

Living with parents if more affordable

6

6

6

Seeking job referral advice from friends, parents, or
other respected adults

2

3

5

Using the smallest amount of financial aid that will pay
what is needed

4

4

1

Finding things to do for fun that are free

1

2

2

Summary
Chapter IV discussed in detail the data collection during Phase IV. Data were then
analyzed and reported related to the four research questions. Chapter V discusses the
findings for each research question in more narrative form, the implications of the
findings, limitations of the study, and recommendations for future research.
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CHAPTER V: DISCUSSION
The purpose of this study was to obtain data from counseling professionals who
regularly work with college students in order to help these students more effectively deal
with adversity. This information could then be used to design a tool which could be
utilized by other professionals for this purpose in the future.
Participants in the first, third, and fourth stages consisted of a group of trained
professionals who routinely work in college counseling centers, psychological centers,
student affairs, including student support services, career services, and campus ministries.
They also included those who are employed in private and public mental health
counseling centers and ministries that regularly counsel college students. The sample of
participants came from institutions of higher education in a southern state, as well as
private and public school counselors and ministers in small to medium cities in a southern
state. The second set of professionals targeted in Phase II included university professors
from institutions of higher education who regularly train master’s and specialist college
students to become professional counselors. The stakeholders who will perceivably
benefit the most from this study are college students dealing with adversity. The
counseling professionals were chosen because of the unique perspectives they have about
college students in general and, more closely related to this study, students involved in
adversity.
This chapter gives an overview of the results of the study previously discussed in
Chapter IV about Phase IV. It also includes implications for the use of the gathered
information in the form of a tool for use by other counseling professionals who regularly
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work with college students dealing with adversity in the four major themes, a look at the
methodological limitations of the study, as well as recommendations for future research.
Discussion of Findings
This study was focused on the gathering of information to assist professionals
who work with college students to overcome adversity. It was deemed important because
college students as a whole come into contact with numerous and varied situations they
have to deal with, while seeking to find some type of resolution for these issues. Fishman,
Ludgate, and Tutak (2017) suggested that universities and others can help students
succeed by assessing their commitment to students who are struggling with different
issues. Various aspects they address include being at risk, staying in school, debt, other
finances, and obtaining good study skills. Most all of these, however, can be helped by
being provided with a strong support network in the specific areas of need.
As to the demographics of the respondents, data showed that some of the
respondents were just starting out with less than a year of experience, while some had
been practicing as many as 43 years. Also, in obvious contrast, some of the respondents
saw very few people weekly, while others saw up to 50 persons per week. The largest
number of professional respondents had a master’s degree, the second highest held a
bachelor’s degree, and only three held a doctoral degree. This also may have related to
the fact that some had just started out in their practices and may not have yet concluded
their education path. Respondents came from a variety of college and university
backgrounds and worked in a variety of settings and offices within higher education.
Four research questions guided the structure of the study. Each of the previously
discussed samples of participants was crucial in answering these questions. The surveys
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created by the researcher in Phase IV were the primary source of information of each
research question, and information found about the various techniques in each of the
categories was used to answer those questions. Using quantitative methodologies coupled
with descriptive statistics, the information was analyzed on the perception of what
counseling professionals who regularly work with college students do to help them
effectively deal with adversity.
Question 1. Which techniques within the four areas identified in the literature, as related
to successful transition, academics, social life, and finances do those who provide
counseling services to college students suggest most often?
This question was important to the study because it helped to determine the
current techniques used in a regular and repeated manner by the professionals. As
counselors and other professionals seek to help college students deal with adversity, their
regular “go-to” views are many times the best. Malikios-Loizos (2013) discussed the
importance of these regular systematic ideas by helpful professionals.
Based on the research findings in this study, the technique used most often by
professionals in Transition was “Making new friends by becoming involved in campus
activities with people of similar interests and values,” with “Connecting” and “Keeping
in touch” with others also scoring high. However, nearly all other items in this area
scored relatively high.
The technique suggested most often for Academics was “Utilizing support and
direction from professors, advisors, tutors, and study groups,” with items related to
“Using specialized campus resources” also scoring high. Of importance here is that the
professionals recommended college students first go to the people directly involved in, or
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at least informed about, the subject matter they need help in, then rely on others they trust
to steer them in the right direction, if necessary.
The most often suggested technique in Social Life was “Balancing social life and
academics.” Of note here also is the second most frequent technique, “Having a support
system of friends, parents, mentors, ministers, etc., to ask for advice, model appropriate
behavior, and give advice when navigating and using safe boundaries for healthy
relationships,” which would most definitely help college students with accomplishing the
first technique.
The techniques most often suggested for Finances were “Finding things to do for
fun that are free,” followed closely by “Taking responsibility to provide for self by
getting a job(s) on/off campus and working enough to provide for expenses.” This result
makes the obvious point that, now that they are on their own, they need to live within
their own means and make creative and wise money choices that can still be enjoyable.
Question 2. Within each of the four areas, which techniques do those who provide
counseling services to college students believe are the most effective?
This question was important in the study because a technique that is not effective
in the past will probably not be effective in the future. Getting the ideas of trained
professionals on what works most effectively in a situation was of utmost importance.
Current evidence from a number of efficacy studies is gradually accumulating to show
that some kinds of distress are particularly well addressed by certain approaches
(Mulhauser, 2014).
Based on findings in this research study, the technique in the area of Transition
suggested as most effective was “Making new friends by becoming involved in campus
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activities with people of similar interests and values.” This technique, chosen by over
50% of the professionals as being the most effective, suggests that college students need
to reach out to others with similar interests and values on campus in order to make a good
transition into college life.
The most effective choice for Academics was “Utilizing support and direction
from professors, advisors, tutors, and study groups.” This technique, reported as the most
effective with academics by these professionals, addresses the fact that referring students
to get direct help from those most knowledgeable in the field is their first choice. The
next two highest rated techniques “using campus resources” direct them to specialized
help, depending on their own situation and addresses two things college students
sometimes lack—organization and time management.
The choice for most effective in Social Life was ““Embracing change and trying
new things (befriending new people by becoming involved in organizations and
extracurricular activities on campus).” The respondents suggested that this technique
helps college students most effectively when dealing with social life to embrace and try
new things instead of staying in their current place and comfort zone. Of note here also is
the second most effective technique, “Having a support system of friends, parents,
mentors, ministers…,” which works well with the first, as it still lets them have a support
group when needed.
The two most effective choices for Finances were “Taking responsibility to
provide for self by getting a job(s) on/off campus and working enough to provide for
expenses” and “Getting financial literacy counseling (i.e., taking a personal finance class,
seeking advice from financial aid, retention, or other resources).” These two techniques
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can work well together by directing the students to take responsibility by working, and
also by accepting direction from those knowledgeable in the field who are best able to
direct them.
Question 3. Within each of the four areas, which techniques do those who provide
counseling services to college students indicate have led to a positive turning point for
students dealing with transition, academics, social life, and finances?
This question was important in the study because knowing what can serve as a
trigger to bring about positive change for someone can make a huge difference in their
life and the forward direction they are going. In a study on turning points for students in
college, Wang (2014) found that student–teacher interaction and relationships facilitated
support and persistence for first-generation students during their transition to college.
Based on research findings in this study, the technique in the area of Transition
suggested as bringing about a positive turning point was “Making new friends by
becoming involved in campus activities with people of similar interests and values.” Of
note here is that the student is being encouraged to branch out and make new friends and
become involved in campus activities, but also to do it with people who have similar
interests and the same values they have. This way they have security with the familiar
while still experiencing new things.
The technique found to bring about a positive turning point in Academics was
“Utilizing support and direction from professors, advisors, tutors, and study groups.” An
important point is that the respondents direct the students to seek out their professors and
others, who have both substantial knowledge and training in the subject matter the
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college student needs, therefore being better able to convey the needed information to
them in the best way.
The techniques suggested for a positive turning point in Social Life were
“Embracing change and trying new things (befriending new people by becoming
involved in organizations and extracurricular activities in a church)” and “Having a
support system of friends, parents, mentors, and ministers to ask for advice, model
appropriate behavior, and give advice when navigating and using safe boundaries for
healthy relationships.” These respondents overwhelmingly suggested embracing change,
but also suggested doing so within a group such as on campus or in a church. They also
suggest having a support system to call upon as needed, giving them the assurance they
are doing things the way their convictions lead. This perhaps is their safety net.
The respondents also listed in the area of Finances the suggested turning points
could be “Taking responsibility to provide for self by getting a job(s) on/off campus and
working enough to provide for expenses” and “Getting financial literacy counseling
(taking a personal finance class, seeking advice from financial aid, retention, or other
resources).” These two items go well together in that, when the students take
responsibility for providing for themselves, they also need the direction and wisdom from
those who can direct them toward making good decisions.
Question 4. Are there differences in how often techniques are suggested by those who
provide counseling services to college students based on their years of experience?
This was an important question because, when choosing someone to provide
counseling services, the number of years of experience they have can make a difference
in what they suggest. While training for counselors involves certain knowledge and
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standards that each must learn before graduation and licensure, actual years of practice
bring wisdom and additional knowledge in what works best in specific circumstances.
Fairburn and Cooper (2011) suggested that assessments need to be made periodically to
assess the therapist’s knowledge of treatments and their use, as well as the therapist’s
ability to apply this knowledge in practice.
Based on results obtained in this study in the area of Transition, all the different
groups agreed that “Making new friends by becoming involved in campus activities with
people of similar interests and values” was the best technique. In the area of Academics,
they also chose “Utilizing support and direction from professors, advisors, tutors, and
study groups” as the best technique and “Utilizing support and direction from ministers”
as the least effective, thus showing that the techniques suggested go along with the topic
as to who or what they feel will be the most help in that specific area-with professors for
the subject matter and ministers for support and direction.
In the area of Social Life, however, there were different ideas. The 0 to 3 and 4 to
18 years of experience groups both suggested “Having a support system of friends,
parents, mentors, and ministers to ask for advice when navigating and using safe
boundaries for healthy relationships” was the best choice. The group with 19+ years of
experience, however, chose “Balancing social life and academics.” All three groups,
however, agreed that community involvement was their last choice, perhaps suggesting
the separation/less involvement of the school and community group.
In the area of Finance, those with 0 to 3 years of experience chose “Finding
things to do for fun that are free.” Those with 4 to 18 years of experience chose “Taking
responsibility to provide for self by getting a job(s) on/off campus and working enough to
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provide for expenses,” and those with 19+ years of experience chose “Using the smallest
amount of financial aid that will pay for what is needed.” This may reflect that, when
counselors first start out, spending less may be on their minds; then those with 4 to 18
years of experience see the need for taking responsibility and working; while the more
experienced group sees the benefits of financial aid but not getting any more than they
really need.
Implications of Findings
The importance of the information gained from this study may prove valuable to
both the professionals who work with college students and the actual college students
themselves. There is a need, however, for additional research to generate a totally valid,
reliable instrument since the sample size in this study was small. The following are the
top three chosen techniques from the accumulated data in each category in order of
suggested value within each of the four research questions. The full version of the tool,
along with links for information, can be found in Appendix F. Variations obviously can
be made according to the type and scope of each professional’s practice.
Techniques suggested when counseling a student in the area of Transition:
(1) “Making new friends by becoming involved in campus activities with people
of similar interests and values”
(2) “Connecting with a college ministry to meet others of a similar age”
(3) “Connecting with a local church or faith groups”
Techniques suggested when counseling a student in the area of Academics:
(1) “Utilizing support & direction from professors, advisors, tutors, or study
groups”
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(2) “Using specialized campus resources (assessments, career counseling,
tutoring, & student disability services) to increase organization”
(3) “Using specialized campus resources (assessments, career counseling,
tutoring, & student disability services) to improve time management”
Techniques suggested when counseling a student in the area of Social Life:
(1) “Balancing social life and academics”
(2) “Having a support system of friends, parents, mentors, ministers, etc., to ask
for advice, model appropriate behavior, and give advice when navigating and
using safe boundaries for healthy relationships”
(3) “Embracing change and trying things (befriending new people by becoming
involved in organizations and extracurricular activities on campus)”
Techniques suggested when counseling a student in the area of Finances:
(1) “Finding things to do for fun that are free”
(2) “Taking responsibility to provide for self by getting a job(s) on/off campus
and working enough to provide for expenses”
(3) “Getting financial literacy counseling (i.e., taking a personal finance class,
seeking advice from financial aid, retention or other resources)”
Methodological Limitations
The original list of persons who were willing to be surveyed was 200. During
Phase I, 41 surveys were mailed, with 23 being returned. During Phase II, of the 15
sent, eight surveys were returned. During Phase III, of the 35 surveys sent, 23 were
returned. In Phase IV, which was the main focus in Chapter IV, 109 surveys were sent
and 53 returned. Although all results were tabulated, there were only 31 who

75

indicated that their main emphasis was on college students, so those were the main
source of data used to develop the tool.
As with any study, there were some inherent issues that could not be avoided. The
data set turned out to be not nearly as large as the researcher had hoped, despite the mail
out and extensive follow up to get people to participate. Therefore, the sample response
rate was affected.
The researcher may have had a bias. Although seeing a varied population and not
projecting any type of judgment on clients, the researcher works with many clients who
are seeking someone who can give them a Christian perspective and works regularly with
others who have the same perspective. This was compensated for by surveying a varied
group of professionals in a variety of settings. They included those who work in college
counseling centers; psychological centers; student affairs including student support
services, career services, and campus ministries; as well as those who are employed in
private and public mental health counseling centers and ministries.
The issue of compensation of participants could have made a difference, as
stakeholders were provided the opportunity to win a $100 gift card for their participation.
While it is a common practice to provide minimal compensation, the stakeholders may
have participated only, or at a higher rate, because of it.
The format of the research included listing in four areas in Phase I and using
surveys in Phases II-IV. Phase II had 22 items, and Phases III and IV had 41 items on
each of the surveys. Participants possibly took from 15-45 minutes to complete, with
additional time for the informed consent reading and signature. This could have been
longer than some people wished to spend on it; therefore, they may have chosen not to
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complete them. The survey was a hard copy and, therefore, involved mailing and
returning, which some may have not wanted to do, preferring an online survey that would
not have taken as much of their time. Another point may have been one of
generalizability. The professionals who participated may very well not represent the
typical pool from other schools, centers, ministries, or areas of the country or world.
Despite the smaller than anticipated response, the professionals who participated
were a somewhat diverse group, so the outcome was a relatively good response of both
public and private schools, secular and faith-based organizations, and for-profit and nonprofit organizations. The participants also had quite a different number of people they
usually counsel each week, ranging from very few to 50; and they had an extremely
varied number of years of experience, from just starting out to 43 years.
The researcher suggests that, while there were not as many participants in the
collection of the data as had been hoped for, there are enough data within the findings
that this study and tool could be used as a springboard for additional research. This
research would benefit future professionals who counsel college students in the four
themes of their college experience when they are seeking to help them deal successfully
with adversity.
Recommendations for Future Research
Many possibilities for future research are available from the findings of this
present study. While some possible research ideas had to be discarded, being more
specific with the types of adversity listed and/or listing specific situations and responses
could have made it much more personal and relatable. Some examples could be those
who are first-generation students, single moms, or persons coming from another country.
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Since everyone is not the same or in the same situation, they many times do not have the
same specificity of response. Perhaps being much more diverse or using a number of
common situations or scenarios could make it more meaningful. Using the qualitative
type method, instead of the quantitative or even alongside, could have brought about
better results. Also, the use of individual interviews with the students or counseling
professionals and/or focus groups in the qualitative method would be a good future
possibility.
Other ideas for future research include taking a collection of data from the same
type of professionals, but gathered again with a larger population. This would allow for a
larger data set, which would make it more generalizable. Also, replicating the study in a
different state or area of this region, from different areas of the country, or even
internationally could bring about a new, more diverse set of conclusions.
This research which examined the experiences of counseling professionals who
regularly work with college students could have been flawed as well by only surveying
them in one year’s time. If this was done over a period of years, the results may change or
at least be more reliable. Limiting the study to two groups of counselors of college age
students and not using so many different groups may be more feasible and specific as
well.
Using new questionnaires comparing secular versus Christian counseling
techniques, for example, could be administered and their specific responses could be
compared in a future study. A larger region survey with one type, such as Christian or
Pastoral counselors, also is a suggestion and would possibly be much more specific. A
parallel survey instrument to get college students’ perspectives of what their needs are
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and what helps them the most is another idea which could prove valuable, with much
more diverse results.
Increasing the sample size through reformatting the structure or delivery method
of the survey to online could make a big difference so that people can just click on and
answer instead of having to fill everything out by hand and then take the time to mail it.
Possibly focusing on only the top 50% of the items from this survey on future surveys to
further substantiate the items, considering focusing on just one of the four areas at a time,
and a more in-depth study or replicating this study for career counseling in other fields at
community colleges also are suggestions. Finally, as mentioned earlier, once a higher
sample size is achieved overall, this specific survey could be generalized and an even
more valid/reliable instrument put in place.
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APPENDIX B
PHASE I LETTER AND FORMS
Dear Counseling Professional,
I am writing to you as I need your assistance with some research pertaining to the
ways college students deal with adversity. Enclosed are an Informed Consent Document,
a Questionnaire, and a Drawing Entry Form that you will fill out and place in the small
envelope. Because your practice includes college students, you have been selected to
participate in this study and provide much needed input that will help shape this research.
I would greatly appreciate you completing the enclosed questionnaire, the consent
document and the ticket sheet. Information gathered from the questionnaire will be used
to generate a master list of techniques college students frequently use when dealing with
adversity. The Informed Consent indicates you agree to freely help provide information
for this study. The drawing entry form will be used for a drawing for a prepaid $100.00
Walmart card as a way of saying thank you for your help with this important work. Only
one person will be identified when drawn as the winner and all others will be destroyed to
protect anonymity. Please return the Informed Consent Document and your completed
Questionnaire as soon as possible. To be entered for the gift card, complete the Drawing
Entry Form, and place in the smaller envelope and seal it. Return the small envelope
along with the other materials in the larger self-addressed pre-paid envelope.
Should you have any questions or need clarification on anything, please do not hesitate to
contact me at jkelly@murraystate.edu.
Sincerely,
Joetta Harlow Kelly
Ed. S, LPCA
Counselor, There’s HOPE Counseling @ Hardin Baptist Church
Adjunct Instructor, Murray State University
Adjunct Instructor, Campbellsville University
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Techniques Used by College Students When Faced with Adversity
The purpose of this questionnaire is to gather insights and opinions from professionals as
to the techniques used by college students when dealing with various adverse topics. For
each topic indicate THE TOP TWO OR THREE TECHNIQUES, you see in your practice,
as the primary means college students use to deal with these topics. Your insights may be
expressed in terms of bullet comments, but please be as precise as possible. Attach
additional pages as necessary.

Dealing with Transition
(i.e., leaving home, moving to a new area, being on their own)

Dealing with Academics
(i.e., anxiety with testing, grades, career preparation)

Dealing with Social Life
(i.e., relationships both romantic and social, making new friends, dealing with new
cultures, new experiences)

Dealing with Finances
(i.e., paying for school, housing, living expenses, working, jobs)
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APPENDIX C
PHASE II LETTER AND RATING FORMS

Dear Counseling Professional,
Thank you for your assistance with this research pertaining to the ways college students
successfully deal with various situations. Because you work regularly with college students who
are training to be counselors, you have been selected to participate in this study and provide much
needed input that will help shape this research.
Enclosed are an Informed Consent Document and rating forms. The Informed Consent indicates
you agree to freely help provide information for this study. The rating form will help us gauge the
relevancy of some techniques utilized by college students when dealing with various topics.
I would greatly appreciate you completing and returning them in the enclosed postage paid
envelope by March 13th if possible.
Should you have any questions or need clarification on anything, please do not hesitate to contact
me at jkelly@murraystate.edu.

Sincerely,

Joetta Harlow Kelly
Ed. S, LPCA
Counselor, There’s HOPE Counseling @ Hardin Baptist Church
Adjunct Instructor, Murray State University
Adjunct Instructor, Campbellsville University

90

Below are four dimensions of concern to college students often seen by counselors. Within each
dimension are techniques frequently utilized, by college students, when dealing with the
dimension.
For each dimension, rate the extent you believe the technique listed is a relevant means for
dealing with the specific dimension. Rate each technique using this scale. Select only one rating
per statement.
1 = Not Relevant

2 = Somewhat Relevant
Relevant

3 = Quite Relevant

4= Highly

Category I: TRANSITION
For the purposes of this category, TRANSITION means the process or a period of changing from
one state or condition to another. (i.e., leaving home, moving to a new area, being on their own)
For each of the techniques listed indicate the extent you believe the technique is a relevant means
for college students to utilize when dealing with TRANSITION.
1

2

3

4

Not
Relevant

Somewhat
Relevant

Quite
Relevant

Highly
Relevant

Techniques
for dealing with TRANSITION:
Making new friends by becoming involved in
campus and/or community activities with
people of similar interests & values.
Keeping in touch with family & friends
through calls, & various types of social media
for advice.
Communicating with counselors & other
campus professionals or mentors to stay
focused & for questions & direction.
Getting connected with a local church,
college ministry or faith group to meet others
their same age, as well as helping them find
purpose.
Watching movies, videos etc. to relax &
distract.
Category II: ACADEMICS

For the purposes of this category, we are looking at how college students deal with
ACADEMICS. (i.e., anxiety with testing, grades, career preparation).
For each of the techniques listed indicate the extent you believe the technique is a relevant means
for college students to utilize when dealing with ACADEMICS.

Techniques

1

for dealing with ACADEMICS
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2

3

4

Not
Relevant

Somewhat
Relevant

Quite
Relevant

Highly
Relevant

Utilizing support and direction from peers,
professors, advisors, parents, friends, study
groups, tutors, ministers & mentors.
Using specialized resources on campus with
interventions such as assessments, career
counseling, tutoring, & student disability
services to increase organization & improve
time management
Praying for peace and guidance.
Attacking the challenge head on & trusting
preparation & study to get through it.
Removing the anxiety by dropping classes,
choosing a new career path or distracting
themselves by social involvement, hanging
out with friends, sports, hobbies, technology
& media.
Category III: SOCIAL LIFE
For the purposes of this category, we are looking at how college students deal with SOCIAL
LIFE. (i.e., relationships both romantic and social, making new friends, dealing with new
cultures, having new experiences)
For each of the techniques listed indicate the extent you believe the technique is a relevant means
for college students to utilize when dealing with SOCIAL LIFE.

Techniques
for dealing with SOCIAL LIFE

1

2

3

4

Not
Relevant

Somewhat
Relevant

Quite
Relevant

Highly
Relevant

Embracing change & trying new things like
befriending new people by becoming
involved in organizations and extra
curricular activities on campus, in a church,
or in the community.
Having a support system of friends, parents,
mentors, ministers, etc. to ask for advice,
model appropriate behavior & give advice
when navigating & using safe boundaries for
healthy relationships.
Avoiding retreating to dorm/home too much,
but balancing social life and academics.
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Getting involved with Trio, the Counseling
Center or other on campus services to help
assimilate to college life.
Being open-minded, but remaining honest
and caring in dealing with others.
Utilizing Facebook and Dating sites such as
E Harmony
Category IV: FINANCES
For the purposes of this category, we are looking at how college students deal with their
FINANCES. (i.e., paying for school, housing, living expenses, working, jobs)
For each of the techniques listed indicate the extent you believe the technique is a relevant means
for college students to utilize when dealing with FINANCES.
Techniques
for dealing with FINANCES

1

2

3

4

Not
Relevant

Somewhat
Relevant

Quite
Relevant

Highly
Relevant

Taking responsibility to provide for self by
getting a job or jobs on/and or off campus
and working enough to provide for expenses.
Getting Financial Literacy Counseling,
taking a personal finance class, seeking
advice from financial aid, retention or other
resources.
Going to a community college or living with
parents if its more affordable.
Seeking advice and guidance from friends,
parents, or other respected adults which can
include job referrals.
Using the smallest amount of offered
financial aid that will pay what you need.
Finding things to do for fun that are free.

Participants position or positions____________________
Participants years of experience_____________________
Participants degree_______________________________
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APPENDIX D
PHASE III LETTER AND SURVEY

Dear Counseling Professional,
I am writing to you as I need your assistance with some research pertaining to the
ways college students deal with adversity. Enclosed are an Informed Consent Document,
a Survey, and a Drawing Entry Form that you will fill out and place in the small
envelope. Because your work includes college students, you have been selected to
participate in this study and provide much needed input that will help shape this research.
I would greatly appreciate you completing the enclosed survey, the consent document
and the drawing sheet. Information gathered from the questionnaire will be used to rate a
list of techniques college students frequently use when dealing with adversity. The
Informed Consent indicates you agree to freely help provide information for this study.
The drawing entry form will be used for a drawing for a prepaid $100.00 Walmart card as
a way of saying thank you for your help with this important work. Only one person will
be identified when drawn as the winner and all others will be destroyed to protect
anonymity. Please return the Informed Consent Document and your completed survey
within three days. You will also be asked to take another very similar survey within a
week. To be entered for the gift card, complete the Drawing Entry Form, and place in the
smaller envelope and seal it. Return the small envelope along with the other materials in
the larger self-addressed pre-paid envelope.
Should you have any questions or need clarification on anything, please do not
hesitate to contact me at jkelly@murraystate.edu.
Sincerely,

Joetta Harlow Kelly
Ed. S, LPCA
Counselor, There’s HOPE Counseling @ Hardin Baptist Church
Adjunct Instructor, Murray State University
Adjunct Instructor, Campbellsville University
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CATEGORY I: TRANSITION

For the purposes of this category, TRANSITION means the process or a period of changing from one state or condition
to another (i.e., leaving home, moving to a new area, being on their own). For each of the techniques listed below
indicate how often you suggest the technique to college students dealing with TRANSITION.

Technique
Never

Very
Seldom

Very
Seldom

Occasionally

Frequently

Frequently

Always

[A] Making new friends by becoming
involved in campus and/or community
activities with people of similar interests and
values.
•

[B] Keeping in touch with family & friends
through calls, & various types of social media
for advice.

•

[C] Getting connected with a local church,
college ministry or faith group to meet others
their same age, as well as helping them find
purpose.

1. Which of the above techniques (A, B, or C) do you believe is the most effective technique for student dealing with TRANSITION?
(Select 1) _____
2. Have any of the above techniques lead to a positive turning point for students dealing with TRANSITION? Is so, which A, B, or C?
(Select 1) _____
3. Are there any other techniques you have successfully utilized that have been helpful to student when dealing with TRANSITION? (Describe
Briefly)

Please Continue to Next Page
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Category II: ACADEMICS

For the purposes of this category, ACADEMICS refers to how college students deal with anxiety with testing, grades,
and career preparation. For each of the techniques listed below indicate how often you suggest the technique to
college students dealing with ACADEMICS.

Technique
Never

Very
Seldom

Very
Seldom

Occasionally

Frequently

Frequently

Always

[A] Utilizing support and direction from
peers, professors, advisors, parents,
friends, study groups, tutors, ministers
& mentors.
•

[B] Using specialized resources on
campus with interventions such as
assessments, career counseling, tutoring,
& student disability services to increase
organization & improve time
management

•

[C] Attacking the challenge head on &
trusting preparation & study to get
through it.

1. Which of the above techniques (A, B, or C) do you believe is the most effective technique for student dealing with ACADEMICS?
(Select 1) _____
2. Have any of the above techniques lead to a positive turning point for students dealing with ACADEMICS? Is so, which A, B, or C? (Select
1) _____
3. Are there any other techniques you have successfully utilized that have been helpful to student when dealing with ACADEMICS? (Describe
Briefly)

Please Continue to Next Page
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Category III: SOCIAL LIFE

For the purposes of this category, SOCIAL LIFE refers to how college students deal with relationships (both romantic
and social), making new friends, dealing with new cultures, and having new experiences. For each of the techniques
listed below indicate how often you suggest the technique to college students dealing with SOCIAL LIFE.

Technique
Never

Very
Seldom

Very
Seldom

Occasionally

Frequently

Frequently

Always

[A] Embracing change & trying new things
like befriending new people by becoming
involved in organizations and extracurricular
activities on campus, in a church, or in the
community.
•

[B] Having a support system of friends,
parents, mentors, ministers, etc. to ask for
advice, model appropriate behavior & give
advice when navigating & using safe
boundaries for healthy relationships.

•

[C] Avoiding retreating to dorm/home too
much, but balancing social life & academics.

•

[D] Being open-minded, but remaining honest
& caring in dealing with others.

1. Which of the above techniques (A, B, C, or D) do you believe is the most effective technique for student dealing with SOCIAL LIFE?
(Select 1) _____
2. Have any of the above techniques lead to a positive turning point for students dealing with SOCIAL LIFE? Is so, which A, B, C, or D?
(Select 1) _____
3. Are there any other techniques you have successfully utilized that have been helpful to student when dealing with ACADEMICS? (Describe
Briefly)

Please Continue to Next Page
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Category IV: FINANCES

For the purposes of this category, FINANCES refers to how college students deal with paying for college,
housing, living expense, working, and jobs. For each of the techniques listed below indicate how often you
suggest the technique to college students dealing with FINANCES.

Technique
Never

Very
Seldom

Very
Seldom

Occasionally

Frequently

Frequently

Always

[A] Taking responsibility to provide
for self by getting a job or jobs
on/and or off campus & working
enough to provide for expenses.
•

[B] Getting Financial Literacy
Counseling, taking a personal finance
class, seeking advice from financial
aid, retention or other resources.

•

[C] Going to a community college or
living with parents if its more
affordable.

•

[D] Seeking advice & guidance from
friends, parents, or other respected
adults which can include job
referrals.

•

[E] Using the smallest amount of
offered financial aid that will pay
what you need.

•

[F] Finding things to do for fun that
are free.

1. Which of the above techniques (A, B, C, D, E, or F) do you believe is the most effective technique for student dealing with
FINANCES?
(Select 1) _____
2. Have any of the above techniques lead to a positive turning point for students dealing with SOCIAL LIFE? Is so, which A, B,
C, D, E, or F?
(Select 1) _____
3. Are there any other techniques you have successfully utilized that have been helpful to student when dealing with
FINANCES? (Describe Briefly)

Thank You for Your Help With This Survey!

98

APPENDIX E
PHASE IV LETTER AND SURVEY

Dear Counseling Professional,
I am writing to you as I need your assistance with a research project pertaining to the
ways college students deal with various situations. Because your work includes
college students, you have been randomly selected to participate in this research
project. Information gathered from this study will be used to identify techniques
frequently used by college students when faced with various situations.
Enclosed are three items: (1) Informed Consent Document, (2) Client Survey, and (3)
Gift Card Drawing Entry Form. The Informed Consent indicates you agree to freely
help provide information for this study. The Client Survey solicits your opinions
pertaining to how students face various situations. The drawing entry form will enter
your name into a random drawing for a prepaid $100 gift card – my way of saying
thank you for your help with this important work.
Please return your completed survey and the Informed Consent Document within a
week. If you wish to be entered in to the gift card drawing, complete the Drawing Entry
Form, and place it in the smaller envelope and seal it. Return the small envelope
along with the other materials in the larger self-addressed pre-paid envelope.
Should you have any questions or need clarification on anything, please do not
hesitate to contact me at jkelly@murraystate.edu.
Sincerely,

Joetta Harlow Kelly
Ed. S, LPCA
Counselor, There’s HOPE Counseling @ Hardin Baptist Church
Adjunct Instructor, Murray State University
Adjunct Instructor, Campbellsville University
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RESPONDENT DEMOGRAPHICS
Please do not place your name on this survey.
Answer each of the following questions by placing your answer in the space to the right of each question.
1. How many years have you been providing counseling services?

__________

2. About how many clients do you see in a typical week?

__________

3. What is your highest degree (select 1)?

__________

a. BA/BS

b. MA/MS

c. Ed. S

d. PhD/EdD

f. Other: ___________

4. Which of the following best describes your typical client (select 1)?

__________

a. College Student b. High School Student c. Young Adult d. Married Couple(s)
e. other: ____________________________________
5. Which of the following best describes your practice (select 1)?

__________

a. private practice for profit b. private practice not for profit c. multiple counselor setting for profit
d. multiple counselor setting not for profit e. private college counseling center
f. public college counseling center
g. other (explain): ___________________________________

Please Continue to Next Page
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CATEGORY I: TRANSITION
For the purposes of this category, TRANSITION means the process or a period of changing from one state or
condition to another (i.e., leaving home, moving to a new area, being on their own). For each of the techniques listed
below place a check-mark [√] in the column that best describes how often you suggest the technique to college
students dealing with TRANSITION situations.

Very
Technique

Never

Very
Seldom

Seldom

Occasionally

Frequently

Frequently

[A] Making new friends by becoming involved in campus activities with
people of similar interests and values.
•

[B]] Making new friends by becoming involved in community activities
with people of similar interests and values.

•

[C] Keeping in touch with family & friends by phone for advice.

•

[D] Keeping in touch with family & friends through social media for
advice.

•

[E] Connecting with a local church or faith group to meet others of a
similar age.

•

[F] Connecting with a college ministry to meet others of a similar age.

•

1. Which of the above techniques (A, B, C, D, E, F) do you believe is the most effective technique for students dealing with Transition?

(Select 1) _____

2. Have any of the above techniques lead to a positive turning point for students dealing with Transition? Is so, which (A, B, C, D, E, F)?

(Select 1) _____

3. Are there any other techniques you have successfully utilized that have been helpful to students when dealing with Transition? (Describe Briefly)

Please Continue To Next Page
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Always

CATEGORY II: ACADEMICS

For the purposes of this category, ACADEMICS refers to how college students deal with anxiety with testing, grades, and career
preparation. For each of the techniques listed below place a check-mark [√] in the column that best describes how often you
suggest the technique to college students dealing with ACADEMIC situations.

Very
Technique

Never

Very
Seldom

Seldom

Occasionally

Frequently

Frequently

[A] Utilizing support and direction from friends/peers.

•

[B] Utilizing support and direction from professors, advisors, tutors or
study groups.

•

[C] Utilizing support and direction from family/parents.

•

[D] Utilizing support and direction from ministers.

•

[E] Utilizing support and direction from mentors.

•

[F] ] Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to increase
organization.

•

[G] Using specialized campus resources (assessments, career
counseling, tutoring, & student disability services) to improve time
management.

•

{H} Attacking the challenge head on trusting preparation and studying to
get through it.

1. Which of the above techniques (A, B, C, D, E, F, G, H) do you believe is the most effective technique for students dealing with Academics?

(Select 1) _____

2. Have any of the above techniques lead to a positive turning point for students dealing with Academics? Is so, which (A, B, C, D, E, F, G, H)?

(Select 1) _____

3. Are there any other techniques you have successfully utilized that have been helpful to students when dealing with Academics? (Describe Briefly)

Please Continue To Next Page
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Always

CATEGORY III: SOCIAL LIFE
For the purposes of this category, SOCIAL LIFE refers to how college students deal with relationships (both romantic
and social), making new friends, dealing with new cultures, and having new experiences. For each of the techniques
listed below place a check-mark [√] in the column that best describes how often you suggest the technique to college
students dealing with SOCIAL LIFE situations.

Very
Technique

Never

Very
Seldom

Seldom

Occasionally

Frequently

Frequently

[A] Embracing change and trying new things (befriending new people by
becoming involved in organizations and extracurricular activities on
campus.)
•

[B] Embracing change and trying new things (befriending new people by
becoming involved in organizations and extracurricular activities in a
church.)

•

[C] Embracing change and trying new things (befriending new people by
becoming involved in organizations in the community.)

•

[D] Having a support system of friends, parents, mentors, ministers, etc.
to ask for advice, model appropriate behavior & give advice when
navigating & using safe boundaries for healthy relationships.

•

[E] Avoiding retreating to dorm/home too much

•

[F] Balancing social life & academics.

•

[G] Being open-minded.

•

{H} Remaining honest and caring in dealings with others.

1. Which of the above techniques (A, B, C, D, E, F, G, H) do you believe is the most effective technique for students dealing with Social Life?

(Select 1) _____

2. Have any of the above techniques lead to a positive turning point for students dealing with Social Life? Is so, which (A, B, C, D, E, F, G, H)? (Select 1) _____
3. Are there any other techniques you have successfully utilized that have been helpful to students when dealing with Social Life? (Describe Briefly)

Please Continue To Next Page
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Always

CATEGORY IV: FINANCES
For the purposes of this category, FINANCES refers to how college students deal with paying for college, housing,
living expense, working, and jobs. For each of the techniques listed below place a check-mark [√] in the column that
best describes how often you suggest the technique to college students dealing with FINANCE situations.

Very
Technique

Never

Very
Seldom

Seldom

Occasionally

Frequently

Frequently

[A] Taking responsibility to provide for self by getting a job(s) on/off
campus and working enough to provide for expenses.
•

[B] Getting Financial Literacy Counseling, (i.e., taking a personal finance
class, seeking advice from financial aid, retention or other resources).

•

[C] Going to a more affordable community college.

•

[D] Living with parents if more affordable.

•

[E] Seeking job referral advice and guidance from friends, parents, or
other respected adults.

•

[F] Using the smallest amount of financial aid that will pay what is need.

•

[G] Finding things to do for fun that are free.

1. Which of the above techniques (A, B, C, D, E, F, G) do you believe is the most effective technique for students dealing with FINANCES?

(Select 1) _____

2. Have any of the above techniques lead to a positive turning point for students dealing with FINANCES? Is so, which (A, B, C, D, E, F, G)?

(Select 1) _____

3. Are there any other techniques you have successfully utilized that have been helpful to students when dealing with FINANCES? (Describe Briefly)

Thank You for Your Help with This Survey!
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Always

APPENDIX F
THE FORMULATED TOOL
The following is the basic tool using the top chosen techniques from the
accumulated data in each category in order of suggested value. It is intended to be used
by counseling professional who counsel college students going through adversity.
Also included are links where suggested information ideas for each of the techniques can
be found.
Techniques suggested when counseling a student in the area of Transition:
(1) “Making new friends by becoming involved in campus activities with people
of similar interests and values” Visit www.murraystate.edu and click on campus. Other schools should have similar links.
(2) “Connecting with a college ministry to meet others of a similar age” Visit
www.murraystate.edu and type in - campus ministries. Other school websites
are similar.
(3) “Connecting with a local church or faith groups” Visit
www.churchfinder.com.
(4) Keeping in touch with family and friends through calls for advice
(5) Making new friends by becoming involved in community activities with
people of similar interests and values
(6) Keeping in touch with family and friends through social media for advice
Techniques suggested when counseling a student in the area of Academics:
(1) “Utilizing support & direction from professors, advisors, tutors or study
groups” Visit www.murraystate.edu and go to - find people. There is a

105

complete list of professors and other staff according to majors and positions.
Similar information can be found on other school websites.
(2) “Using specialized campus resources (assessments, career counseling,
tutoring, & student disability services) to increase organization” Visit
www.murraystate.edu/studentdisabilityservices or
www.murraystate.edu/careerservices or your own school website for more
information.
(3) “Using specialized campus resources (assessments, career counseling,
tutoring, & student disability services) to improve time management” See
websites mentioned above.
(4) “Utilizing support and direction from friends and peers”
(5) “Utilizing support and direction from mentors”
(6) “Attacking the challenge head on trusting preparation and studying to get
through it”
(7) “Utilizing support from family/parents”
(8) “Utilizing support and direction from ministers” See www.churchfinder.com
Techniques suggested when counseling a student in the area of Social Life:
(1) “Balancing social life and academics” Visit www.murraystate.edu or your
own university website and type in - counseling services, psychological
services, residence hall advisors and directors, academic and personal success
plan, or tips for first year students.
(2) “Having a support system of friends, parents, mentors, ministers, etc. to ask
for advice, model appropriate behavior and give advice when navigating and
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using safe boundaries for healthy relationships” Contact these persons directly
or visit www.focusonthefamily.org or www.campusoutreach.org.
(3) “Embracing change and trying things” (befriending new people by becoming
involved in organizations and extracurricular activities on campus) Visit
www.murraystate.edu and click on - campus. Other schools should have
similar links.
(4) “Embracing change and trying things” (befriending new people by becoming
involved in organizations and extracurricular activities in a church)
(5) “Remaining honest and caring in dealing with others’
(6) ‘Being open minded”
(7) “Avoiding retreating to the dorm too much”
(8) “Embracing change and trying things’ (befriending new people by becoming
involved in organizations and extracurricular activities in the community)
Visit www.murrayledger.com or your local paper website and look for
events.
Techniques suggested when counseling a student in the area of Finances:
(1) “Finding things to do for fun that are free” Visit www.murraystate.edu and
click on - campus. Other schools should have similar links.
(2) “Taking responsibility to provide for self by getting a job(s) on/off campus
and working enough to provide for expenses” Visit www.murraystate.edu or
your own campus website and write in - campus employment. Visit
www.murrayledger.com or your local paper website and look for the
classified section which lists jobs.
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(3) “Getting Financial Literacy Counseling” (i.e., taking a personal finance class,
seeking advice from financial aid, retention or other resources) Visit your
university website and type in - finances or the office of financial aid or
retention and they will direct you to what is available.
(4) “Using the smallest amount of financial aid that will pay what is needed” See
financial aid above.
(5) “Seeking job referral advice from friends, parents or other respected adults”
See job listings above.
(6) “Living with parents if more affordable”
(7) “Going to a community college”
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